DOCUMENT RESUME 



ED 048 386 



UD 010 960 



TITLE 

INSTITUTION 
SPONS AGENCY 
BEFORI NO 
PUB DATE 
NOTE 



Staff Training Program. Pinal Report. Title IV, 
Civil Rights Act of 1964. 

Clark County School District^ Las Vegas, Nev. 

Office of Education (DREW), Washington, D.C. 

E-9016 

70 

95p. 



EERS PRICE 
DESCKIFTORS 



IDENTIFIERS 



EDRS Price MF-S0.65 HC-$^.29 

BUS Transportation, nservice Education, ^Inservice 
Teacher Education, Leadership Training, 

Pacaprofess onal School Personnel, Program 
Development, Program Evaluation, ^School 
Integration, Teacher Attitudes, ’^'Teacher Seminars, 
Workshops 

Civil Rights Act Of 1964 Title IV Programs, Clark 
County School District, '^'Neva n 



AESTRACI 

Contents of this final progress report of staff 
training programs funded under Title IV, Civil Rignts Act of 1964 
include: guidelines for progress report; the integration effort 
brought up-to-da^e; project proposal activities for the period being 
reported; evaluation; dissemination; program changes; personnel; and 
problem areas and recommendations. The following appendixes are 
included: Research and development evaluation of staff training 
program; project staff evaluation of school seminars; evaluation cf 
in-service programs by zone consultants; evaluation of building 
Leaders workshop; teacher evaluation of the integration program; 
Building Leader assessment of the integration programs; Department of 
Intergroup Education Newsletter; community aide orientation program 
and April reports; and outline of program for the in-service training 
of bus drivers. (JM) 




EDO 48386 



0 




CLARK COUNTY SCHOOL DISTRICT 



CIVIL RIGHTS ACT OF 1964 

PROJECT E 9016 



1969-1970 



/r> 



?Y 



STAFF TRAINING PROGRAM 







FINAL REPORT 



CLARK COUNTY SCHOOL DISTRICT 



Las Vegas/ Nevoda 
Final Progress Report 
Title IV/ Civil Rights Act of 1964 



Staff Training Progran;, 
Final Report 



Or. Kenny C. Guinn - Superlrjtendent 
Mr. Claude G. Perkins/ D^r^^ctor 
Mr. Cloude H. Parson, Human Relations Specialist 



U r OirAfiTMLNTOF HEALTH. EDUCATION 
AWrUANf 

OFEICI OF EOUCAT^^N 
THIS OOCUVIKT has SEEN REfAODIJCEO 
exactly as RECIIVEO from THE PERSON 0';i 
OROANIZATION originating it F>OiM& QF 
VtEW OR OPINIONS stated tO NOT SECES 
SARILY REPRESENTOFFICUL OFFICE QFEDU 
CATION POSITION OR POUCV 



<u> 



o 

ERIC 

hm iifljiirn rfTiBSB 



For the 



OFFICE OF EDUCATION 
760 Morket Street (Room 867) 
Son FronciicO/ Colifornia 
Region IX 



> 



A 



TABLE OF CONTENTS 

Page 

Guidelines For Progress Report 1 

The Integration Effort Brought Up-to-Date * 2 

Project Proposal Activities for the Period Being Reported 8 

Evaluation . . . 12 

Dissemination. • . • . . 15 

Program Changes 17 

Personnel .19 

Problem Areas and Recommendations 21 



A PPENDICES 

A* Reseorch and Development Evaluation of Staff Training Program. 

B. Project Stoff Evoluotion of School Seminars* 

C. Evaluation of In-service Programs by Zone Consultonts. 

D* Evaluation of Building Leaders Workshop. 

E. Teacher Evaluation of the integration Progrom. 

F. Building Leader Assesi^ment of the Integration Programs. 

G. Department of Intergroip Education Newsletter. 

H* Communit/ Aide Orientation Program and April Reports. 

I. Outline In-service Training of Bus Drivers. 




9 



Guidelines 
Progress Reporfs 
For The 

Division of Equal Educational Opportunities 
Region IX 



INSTRUCTIONS 



It Is our intention to keep the progress reports as simple as possible, with a view to 
bringing activities and schedules up-to-date. Consecutive reports should indicate 
progress toword fulfilling the proposal's objectives. 

The progress reports should contain a record of changes and odditions to the original 
proposal. This can be recorded in Section II* 

Some Institutions include a packel of program activities announcements, schedules, 
ogenda, etc. / ond other printed matericls which Illustrate and typify activities. 

Carefully prepared progress reports can make the task of preparing the final report 
much easier* 

We reed these carefully ond find them valuable. 



FORMAT 



Records Control Data: 




1 . 


Nome and Clark County School District 


2. Grant No. OEG-9-938901-0066-(03«) 




Address of 2832 E. Flamingo Rood 


3. ProjeerNo. E-9016 




institution: Las Vegas, Nevoda. 89109 


4. Amount $62,931.00 


5. 


Period of Grant: A. From June 25, 1969 


B. Through June 30, 1970 


6. 


No. of Progress ReporMcircle one) MIDYEAR 


7. 


This report covers the period of time from 


1-5-70 to 6-30-70 


Information! 




1. 


In'roductlon; The Irtegrotion Effort Brought 


•Jp To Date. 



A statement of fhe institution's status with reference to Integration since the 
writing of the proposal or the lost progress report. 
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THE INTEGRATION EFFORT BROUGHT UP TO DATE 



Background tnfcrmotion: 

The CJork County School Dlsfricl- iniHafed Its plan for desegregafion of the elementary schools 
in the metropolitan Las Vegas area during the 1969-70 school year. On a voluntary basis, 
approximately 1,320 students from sixpredominantly all black schools were transported to other 
elementary schoolsin the district, in addition, 319 Caucasian students were tronsportod to 
the C.V.T. Gilbert Prestige School in the ghetto area. 

During the 1968-69 school year, of the total 5,258 black elementory students, 4,27? or 81 .25% 
were attending ghetto area schools. Although enrollment mcreased to 5,534 block students 
during the 1969-70 school yeor, only 2,625 or 47.43% attended predominantly black schools, 
t'resently, all except three of the 50 elementary schools in the metropolitan orea, have some 
black ^N^dents. During 1968-69, there were 6 elementary schools w!th no black students. En- 
rollment of black students In schools outside the ghetto area currently vories from 0 to 28% 
with six schools enrolling over 10% black students, twenty-five schools enrolling from 1 to 10%, 
ond the remainder enrolling less than J% black students. Enrollment in four of the ghetto area 
schools remains over 98% black. The C.V.T. Gilbert School decreased its enrollment from 
95% to 69% black students. Enrollment in the Kit Corson Elerrientary School remains over 
95% black bjt the facility is now being used as a Special Reading Center operi to all 
elementary students with total enrollment reduced over 50% from the previous year. 

In an effort to int^sgrate faculties, the teaching staffs of the ghetto area schools have been 
redeployed, some to previously all white schools, so thot no more than 35% of any stoff is 
black. The full-time professional staff increased from 130 in 1968-69 to 194 during the 
1969-70 school year. Black student enrollment district-wide increased from 8,233 In 
1968-69 to 8,928 in 1969-70. 



The other major components of the 1969-70 desegregation plan are described below: 



1 . Department of Intergroup Education 

A new department within Central Administration, attached to the office of the 
Superintendent, has been created with responsibility for coordinoting and Im- 
plementing the district's integration efforts. 

2. C.V.T. Gilbert Prestige School 

In an effort to attract white students into ghetto area schools, the C.V.T* Gilbert 
School was estoblished as a prestige school providing a low pupil-feocher ratio, on 
exceptional variety of equipment and learning materials, and extensive teacher in- 
service education. 

3. Kit Carson Special Reoding Center 

This ghetto area school hos been designated as o Special Reading Center to diagnose 
reading difficulties ar>d to institute a plan of remediation to correct the identified 
difficulties, returning the student to the regular classroom as expeditiously as possible. 

4. P.O.S.E. 

Derived from ideas and functions found in the Educotional Park concept, the POSE 
program was designed to provide educational enrichment oppK)rtunities for large groups 
of children from two predominantly black and two predominantly white elementary 
schools. 

5. Community School and Student Exchonge Program 

The Matt Kelly Elementory School in the ghetto area functioned os a Community School, 
md<Ing use of both physical and human resources of the school and community to help 
community members fulfill their educational, recreational, social, intellectual, or>d 
health need? during regular school hours, after school and during the summer months. 

In addition, o student exchonge program wos instituted involving students from Matt 



Kelly and the six other elementary schools in the same attendance zone. 

6. Staff Training Program 

With the assistance of Civil Rights Act/ Title IV funds, the district Implemented on 
extensive program to troin both the professional and classified staff lr» appropriate 
techniques for dealing with problems in newly integroted elementary schools. 

7. Transportation 

The district provided bus transportation to both black and white students volunteering 
to attend desegregated schools. 

The 1970-1971 Integration Plan is on expansion of this year's efforts. The 10 major com- 
ponents of next yearS plan are outlined below ond on pages 5 ond 6. 

1 . Prestige School s 

The C.V.T* Gilbert Elementary School will continue to function os o Prestige School, 
thus providing two completely desegregated facilities in the ghetto area. 

2. Special Function School 

In addition to serving as a Special Reoding Center for diagnosis and rernediotion of 
reoding difficulties, the Kit Corson Element<3ry School will be established as a Project 
READ school for students in kindergarten through third grade serving approximotely 
240 white and 160 black students. 

3. P.O.S.E. 

1he POSE program will be expended to include two additional schools, a total of six 
elementary schools. 

4* Expended Skills Centers 

A total of 10 schools will be Involved in the Expanded Skills Center Program which Is 
designed to demonstrate that the provision of more educational services will attract 




minority group students; thus resulting in voluntary Integration of the elementary 
schools. The principal objective of the Expanded Skills Center is to odopt; develop; 
revise; and implement the use of Individualized learning programs by students during 
school hourS; offer school; and on Soturdcys in ot leost the following three curriculum 
areas: arts and croffs, language arts, and physical education. Activities of the Ex- 
panded Skills Centers will be coordinated with those of Project LEARN; an ESEA; 

Title III project bosed on the differentiated staffing concept which will be implemented 
in a newly opened elementary school in the fall of 1970. 

5. Family Aide Program 

Local integrotion funds will be used to provide four family aides to compliment a new 
ESEA; Title I project which is designed to identify and assist students within the ghetto 
orea whose ocademic deficiencies and/or fack of school adjustment are not counter- 
balanced by the home. 

6. A dditionol Staffing 

One classified person to serve as hell and restroom monitors for every 500 students at 
each Integrated secondary school vill be hired as a means of providing greater protection 
for students. 

7. Department of Intergroup Education 

Efforts of the Department of Intergroup Education will focus more intensely on improving 
communications between minority and white communities. One additional professional 
staff member is being added and other personnel may be odded as required by specific 
projects* 

8. Tr onsportation 

The voluntary bussing plan will be continued with special efforts being mode to recruit 
both black and white students to volunteer, The recruitment plan will be developed 
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by a committee of centrol odminlstrattve personnel from the Division of School Ad- 
mSnlstrotion, Facilities Division/ and the Department of Intergroup Education. 

9, S taff Training Program 

Continuation of the staff training program is expected, utilizing both regular ond tele- 
vised inservice courses. Comprehensive ETV course, in Black Mi^'ory, Positive Be- 
havior Control / and Individualized Iristructlon, including appropriate guides, have 
been prepared. In addition, regulor inservice classes in Black History, Black Dialect 
and Standard English, the Engineered Clossroom, Background of the Minority Students, 
Human Relotions in the Classroom, Non-verbal Techniques in the Closiroom, and 
IrKlividuallzatlon of Instruction will be offered. Courses will also be available at the 
University of Nevada, Las Vegos, on the Dlsodvantoged C hi Id and Methods of Teaching 
the Dlsodvantoged Child. It is anticipated that the district will continue the practice 
of releosing teachers early one doy per month for inservice training and discussion of 
problems incident to Integration. 

JO. Other 

It is onticipoted that the following other special programs olso will be continued: 

(a) the seminar program/ (b) a series of evening television programs concern^^g integra- 
tion designed for community consumption, and (c) the personnel exchange program. 




In oddition to its integration program, the Clark County School District also provides 
special programs for students of other ethnic origins. The ethnic distribution is os 
follows: Asion-397; lndion-23); Spanish-American-2,J!52; Puerto Rican-53; Black-8,968. 
Compensatory Education progroms are provided for the Indian students under the Johnson 
O'Malley Act in one metropolitan school o^6 one school in Moopa Volley. Two ESEA, 
Title I bilingual programs ere provided for Sponish speaking students; one program In 
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three metropoliton scIjooIs and onoth;ir for migront students rn Moapa Volley. The 
district also odministers the educationo* program for the Moo^ia Migrant Worker Pro- 
ject under the Economic Opportunity Act. 

A lorn of $800,0^ wos secured for implementotion of the local 1969-70 Infegrotion 
plan. Th*j year^ a loan ot $1,500,000 is being requested.* Contingent upon receipt 
of the $1.5 million loan, the district's new integrotion plan is expected to provide for 
the complete desegregation of oil but two of the ghetto area elementory schools* The 
chart below indicates accomplishments in the school district's desegregation program for 
fiscal 1969 and 1970— an increose of 16% to 40%. Projections for fiscal 1971 indicate 
that an anticipated 8(P/q of the black elementary school enrollment will be ottending 
desegregated facilities: 



Year 


f<-6 

Enrol Iner.t 


K-6 Black 
Enrollment 


Students 

Desegregated 


% 

Desegregated 


Type of Plon 


•68- '69 


36,299 


5,258 


986 


16% 


Open Zoning 


•69-70 


37,443 


5,534 


2,549 


ACf'/o 


Volunteer bussincj, 
controlled :^oning . 


•70-71 

(pro{ecHons) 


38,500 


5,800 


4,640 

(min.) 


80% 


Volunteer bussing, 
controlled zoning. 



*Note: S' je the writing of this report, a loon of only $1,000,000 was granted. Therefore, 
fur>ds will not be ovailable for a second Prestige School. 
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PROJECT PROPOSAL ACTIVITIES FOR THE PERIOD BEING REPORTED 



Buildini Le ode rs Workshops 

Four Building Leoder Workshops >vere held during fhis report period. These work- 
shops were designed to provide? building leaders with further knowledge and insight 
into the problems of minority groups. Also, many techniques and methods of working 
with minority children. In order to rriotivato and increase student participation, 
were shared with building leaders. 



The four workshops are outJined below: 

January 14, 15, 16, 197 0 Mr. Clarence Blow, Assistant to the Superintendent, 

Multi-Cultural Education, Palo Alto, California 
Three-day Group Dynamics Session 



Jonuory 23, 24, 1970 



Februo r< ^ ,3,4, 1970 



Februory 13, 14, 1970 



Dr. Floyd Gaffney, Head of Drama Department, 
University of California, Santa Barbara, Cal., 
^'Understanding the Black Child Through His 
Cultural Expressions" 

Mr. Larry Moses, Instructor, James Cashman 
Junior High School, Las Vegas, Nevada 
"How To Incorporcte Negro History Into Your 
Curriculum" 

Dr. Ronald Wi I Mams, Dean of Ethnic Studies, 
Western Washington State College, Bellingham, 
Washington, "Teaching Standard English to 
Speakers of Negro Dialect" 

Mr. Curmie Price, Director of Multi-Ethnic 
Studies, Western Washington State College, 
Bellir;glom, Washington, "Afro-American Social 
and Cultural History" 



B. 



School Seminars 



The following school seminars were also conducted In each of the fortytwo schools 
involved in the integration program: 



Februory 12, 1 970 



"How To Incorporate Negro History Into 
Your Curriculum" 



March 12, 1970 



"Problems in Teaching Standard English to 
Speakers of Negro Diaiec**" 



April 9, 1970 



"Summary and Evaluation of Integration 
Seminors" 



C* Principal Workshops 

An effort wos made ta cover subject oreos recommended b> school principals as 
most urgent. The workshops were planned by the zone consultants and the Humon 
Relations SpecioMst. The subjects covered were as follows; 

Junuory 2B, 19 70 Dr. Clyde DeBarryi Assistant Professor of Edu- 

cation^ University of Celifornioi Berkeley, 
California 

1. "Planning 7'oward Quality Education and 
Schoc! Integration" 

2. "Organizing for Cor» iv/.ify Involvement 
in School Integrotion" 



Februory 25, 197 0 Attorney Charles KeHor, President, Local 

Chapter of NAACP, Los Vegas, Nevoda 
"Views Of)d Opinions on School Integration" 



Dr. Thomas Wilson, Instructor, University of 
Nevoda at Los Vegas, Los Vegos, Nevoda 

1 . "Unique Problems Stemming From the Place- 
mcnt of Block Sttxfents In Previously All 
White C losses" 

2. "Approaches to Reoding Problems with Slade 
Students: 
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March 11, 1970 



Mr. Rlchord White, Director of Tronsportotion, 
Clork County School Disirict, Las Vegos, Nevada 
"Problerris Encountered in Transporting Students 
for Integration*' 



Bus Drivers Seminors 

Two more monthly meetin^?s were held in the bus drivers lounge. The sessions gave 
the drivers an opportunity to discuss their problems rr’oted to bussing students for 
integrotion ond suggest recommendcitJons for ollevioting the same* An effort was 
also made to eroso certain myths and stereotypes and supply valid information 
about mifiority groups. An outline of Bus Driver Seminars is included in Appendix I* 



Inservice Courses for Credit 

Integrotion Inservice Education Courses offered by the District for professional 



growth credit during the second semester are: 



Course 


Instructor 


Enrollment 


Human Relotions in the Classroom 


Or. Thomas Wilson 
University of Nevodo 
Los Vegas 


28 


Individualizing instruction 


Dr. Edna Hinman 
Principal 
C.V.T. Gifbert 
Prestige School 


30 


Understanding the Bockground 
of the Minority Student 


Mr. James Shipp 
Instructor 

Highland Elementary School 


31 


History 


Mrs. Bernice K nten 
Instructor 

E.W. Cfork Hl^h Scliool 


19 



Dr. 1 homos Wilson 
Instructor 

University of Nevodo, Los Vegos 



23 



5. Black Dialecf and 
Svandard English 



6. Child Behavior Managemenf 
in the Classroom 



7. How to Incorporate Negro 
History into Your Curriculum 



Mr. Herb Baker 
English Consultant 
Clork County School Oistiict 

Mr. LarryCcvell 25 

Social Worker 

Clark County School District 

Mr. Larry Moses 12 

Instructor 

James Cashman Jr. High 



Educational Television 

Scripts have been written^ study guide:i completed and videotapes are expected to 
be ready for broadcast in the fall of 1970 for the following courses; 

1 . Negro History 

2. Individualized Instruction 

3. Positive Behavior Control 

4. Negro Dialect and Standard English 



EVALUATION 



A. AfrfrUude Survoy 

A fcrmol evaluation of the Staff Training Program was conducted by the Research 
and Development Department utilizing a locally developed Attitude Survey. A 
full report on the evalvriticn, as well as the instrument itself, is contained In 
Appendix A. 8osod on the study, the following conclusions were drawn: 

1. Age Is an important variable when prejudice toward minority groups is con- 
sidered, The younger the individuals, the less prejudiced toward minority 
groups. 

2. Education is an Important variable when prejudice toward minority groups Is 
considered. The more educated the group, the less prejudice tov/ard minority 
groups. 

3. A well -structured in-service program can assist in reducing the prejudice of 
individuals toward minority groups. 

Based on the results of the study, it would seem imperative that education of employees 
is essential In reducing the degree of prejudice toward minority groups. The in-service 
programs that were felt to be superior have demonstratec that prejudice can be reduced 
by providing proper training and support. 



B. Assessment of School Seminars by Project Stoff 

Based on observation, teacher questionnaires, and comments from building leaders and 
consultants, the integration effort h gaining support from the community, os well os 
from teachers ond admin*straton. The full report of this ossessm^^ is contained in 
Appendix 8» Indications of this support Include: 




K Requests from teachers and principals For multi-’Cultural materials, Negro 
History outlines, and study guides to use in their curriculum. 

2. Attendonce of principals and teachers at community meetings in West Los Vegas. 

3. District and University course offerings related to school integration ond the 
problems of minority groups. 

4. Increased recruitment of black teachers and administrators and requests by many 
faculties for more black students and teachers. 

5. Desire on the part of both black and white children attending Integrated schools 
that they wish to return next year. 

6. Multi-ethnic displays on school bulletin boards. 

C. Evaluation of School In-service Progroms by Zone Consultants 

Appendix C Is an assessment of the school in-service programs at each school Involved 
in the integrotion program by the five consultants assigned to each zone in the District. 
Using a four-point roting scale from excellent to poor, the Zone Consultants rated six 
of the programs as excellent, seventeen as good, sixteen os fair, and only three as 
poor. 



D, Analysis and Evaluatior. of Building Leaders Wor kshop 

Appendix D is an analysis and evaluation of the three-day Building Leoders Workshop 
scheduled in January, A copy of the content of the workshop ond the evaluotion in- 
strument, os well as responses, are included • Building leaders were requested to rate 
the workshop on a four-point scale From extremely helpful to irrelevant. Relevance 
of the workshop overall was rated "extremely helpful” by 71% of the building leoders. 
The mojority of the ratings for Individual sessions fell in the "extremely helpful" or 
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"useful" category with the Group Dynamics session receiving the highest rating. 
Approximately 76% of the overall responses to the fourteen questions felf on he 
positive end of the spectrum. 

Teocher Evoluation of the Integration Program 

A questionnaire wos designed to indicote teacher assessment of the integration progroms, 
the in-service sessions, school seminors, attitudes toward Community Aides, and an in- 
dication of problem areas from the teocher's point of view. Over 900 teachers re- 
sponded. The questionnaire ond a report of the responses is contained in Appendix E. 
Approximotely felt the overall program was "extremely helpful"; 52% that it was 
"useful"; 22% "indifferent"; and 16% felt thot It was "irrelevont." Among school 
seminars, teachers indicated highest interest in "Human Relations in the Classroom" 
and "Understanding the Bockground of the Minority Student." Approximately half of 
the teachers responding listed "conduct of students on campus" , "attitude of the minority 
student", and "longuage habits and reading ability of the minority student" as the major 
problem areos. Over 70% of the teachers indicoted they would like to have o black 
teacher added to their staff next year and B5% Indicated they felt Negro History should 
be Incorporated into the Clark County School District curriculum. 

Building Leoders Assessment of t he Integration Program 

Appendix F is a report of the Building Leader's final meeting, as well os a summery of 
comments from individual building leader reports. The reporf of the final meeting in- 
cludes twelve recommendaticns for future school seminars, thirteen suggested professionol 
growth and university courses, ond twonty-nine points for improvement of the integration 
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DISSEMINATION 



The integrotion effort hos hqd wide coverage throughout the community, utilizing both 



District and local mass media as follows: 



LocqI Television Stations and Newspapers 



A totol of fifteen interview with project staff and consultants were included by the 
local commercial television stations on their news broadcasts. In addition, Channel 8 



B. 
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included five programs dealing with integration on its thirty minute “Strategy" program 
aired at 2:30P.M* on Saturdays throughout the year. The programs deolt with: 

1. The Overall Integration Progrom. 

2. TheC.V.T. Gilbert Prestige School . 

3. The locally funded Program for Social Enrichment (POSE). 

4. A Young Audience Concert which fifty POSE students ottended, 

5. The Office of Intergroup Education. 

Both local newspapers carried reports on the integration effort. In addition, the Review 
Joumol carried a special report on integration written by a staff writer assigned to the 
education beat. 

District Dissemination Efforts 

The District hos mode an effort to disseminate information obout integration through 
every source available both to the community and to its own staff. These efforts 
have included: 

1. ETV: A fifteen minute film “Intergroup Actior" narrated by Notalle Arrington, 
consultant from the Federal Community College in Washington, D. C, wos pro- 
diced locally oitd broadcast on the first District-wide In-service o.i integration 
day. 
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"News in Education" whicfi is locaify produced ond broadcast three times weekly, 
ten times a day devoted one of the progroms to the "Progress of Integration." A 
thirty minute 16 mm film entitled "Understanding the Ghetto Child" was de- 
veloped for teacher in-service sessions. This film was narrated by Mr . Daniel 
Broussard, a consultant from San Mateo Unified School District. 

News Media; The District used both its Hotline and the Reporter as vehicles to 
reach staff ond community. The District mode special efforts to include multi* 
ethnic photos in all its publications. The Hotline , which is issued once o week to 
all staff. Included information on in-service and university course offerings, the 
District integration programs, the Office of Intergroup Educotion, the Multi- 
Ethnic Resource Center, and requested that questions about "rumors" be directed 
to the Public Information Speciolist for clarlficotion. Toword the close of the 
school term, a special telephone number was included to help hondle the requests 
more expediently. Only two issues of the Reporter were disseminated this year. 
Both issues included information about the progress of the integration effort and 
were disseminated to parents os well as staff. 

The Office of fntergroup Educotion issued one newsletter which is included as 
Appendix Also included is a copy of a News Release. The newsletter was 
dissominated to staff and the community and included -nformatlon about the Office 
of Intergroup Education, the Student Exchange and POSE Programs, as well as 
telephone numbers for profect staff rnd consultants. 

Resource Center: The Deportment of Infergroup Education estoblished a resource 
library of multi-ethnic materials of the John C. Fre nont Junior High School for 
dissemination in the schools throughout the district. 



PROGRA/v^ CHANGES 



Advisory Speciolist II (Community Aides) 

Because of a need for effective communicotion between parents, students, and teacher, it is 
necessary to have persons to serve as a liaison between home and school, as a resource per- 
son to parents end school personnel. Recognizing this need, the District, in February, re- 
quested a modification in the project to permit the employment of four Advisory Specialists || 
to serve as Community Aides. Primary responsibilities of the Community Aides were: 



K 



2 . 



3 . 



4 . 



5 . 



6 . 



7 . 



8 . 




Encourage porents to beoome involved in the programs of i»7tergroup education* 

To relay information between teacher and home with reference to family problems arKi 
welfare, pupil problems and progress in school. 

To encourage and assist parents in parent-teacher conferences and school activities. 
To rncourage parents to assist Advisory Specialist III. 

To couns.^1 parents or> activities and actions in the home thot may enhance learning 

in the school setting, i.e., 

a* What kinds of bocks to buy 

b* What kinds of books are free 

c« The handling or manogement of television programs 

d. How to manage a desirable setting for study in the home 

To estoblish dialogue between parents on their desires for the future of their children 
and how they feel about intergroup education as an aid In the achievement of these 
goals. 

To relay parental goals and aims for their children to teachers and the Advisory 
Specialist I through to the policy-making level. 

To mefce appropriate referrals to ogencies os Welfare, Health Deportment, Lions 
Club, Catholic Welf ire, etc. 
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9. To arrange for free milk and lur>ches If it is necessoi'y, 

10. Supervision of children on field trips end dally bus transportation \/hen the need 

arises. 

11. To assist teachers and parents in home and school visitations. 

12. To make referrals to the school nurse, speech therapist and social workers. 

13. To assist in counseling parents who moy choose to withdraw their children from 
integrated schools. 

Appendix H contains an outline of the three-day Community Aides Orientation Program 
and reports for the month of April from each Aide, 
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PERSONNEL 



Director ; Claude G. Perkins (Soiary — $17/6oij (School Funds) 

Coordinates the total integration effort in the School District 

Human Relotions Specjofist ; Claude H. Person (Salary-- $13 ^495) (Title IV) 

Plans ond coordinates in-service training programs. Contract Date: September 29, 
1969-June 30, 1970 

H umon Relotions Consultont; B. Bernice Moten (Salcry--$12, 108) (School Funds) 

Mrs. Moten replaced Mrs. Mabel Hoggord on Jonuary 19, 1970* Assists the Director 
in maintaining close contact with community groups; assists the Building Leetders in 
the school seminars; ond other responsibilities os directed* 



Areo Consultonts ; Contract Dates: September 26, 1969 - June 30, 1970 (School Funds) 

Don Creekmore Margaret Crawford 

Stuart Reid Sue Robinson 

Judith Mangum 

These people are elementary classroom teachers that work half-time in the school 
integration program. One-haff of their salary is paid by the Department of Intergroup 
Education plus an odditional $500* Their p’^ir^ory duties are programs of community 
involvement. They report to the Director of Intergroup Educalion. They also assist 
Building Leoders in their school seminors and the Human Relations Specialist. 

Building Leaders ; 42 - Contract Dates: September 26, 1969 - June 30, 1970 

Building Leoders are elementary school teachers that attend workshops related to school 
integration and conduct school seminars with other staff members. They are paid an 
odditional $500 each from Title IV Funds. 

Secretory ||| : Lou Bevel (Salary: $6800) (School Funds) 

Responsible for the total clerical organization of the Department of Inteigroup Education 
assisting in the orgonizatlon of both offices- -filing, bookkeepl;>g, reporting, etc.. 
Secretory to the Director. 

Secretory Ih Jean Whalen (Salary $6648) (litle IV Funds) 

Responsible for the clerical functions of the J.C. Fremont office, and maintaining the 
timetable for work assignments. Secretary to the Humon Relations Specialist. 



8 . 



Cl erk-Typist ! Lois Morris (Salary $5208) (School Funds) 



Assists the Zone Consultants and the Human Relotlons Consultant; types and duplicates 
materials. 

9. C ommunity Aides; 4 (Salary $610/mo^) (Title IV Funds) 

Jacqueline McKinnsy Florence Hardwick 

Edward Toney Estella Turmon 

These persons are classified personnel who serve as a liaison between home and school 
as resource persons to parents and school personnel. 
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PROBLEM AREAS AND RECOMMENDATIONS 



Prob lem: In-Service Troining of Teochers ond Principals 

According to the Evaluation of the Iritegration Program for the 1969-70 School 

Year completed by the teochers, question 1 1 .0, there is a reluctance on the 

part of some teachers and odministrotors to continue schooi seminars and in-service 

programs. 

Recommendations: In-service sessions be implemented for principols, structured 
around the problem areos identified by personnel during the past year. That principals 
be required to orgonize and implement monthly in-service sessions for the teochers In 
their respective schools. Release time should be provided for eo^h session and In- 
service credit granted to oil participants. 

Following is a list of suggested topics for r»,ontbly discussion groups at each school in- 
volved in the inregrotlon program: 

1. fllock/White porent-teocher relationships 

2. Negro dialect and its effect on the educational process 

3. Understanding the culturally deprived child 

4. Survey of the Los Vegas Black Community 

5. Teaching the black child to read 

6. Incorporating Negro History info the curriculum 

7. Incorporating Indion and Mexi con -American History into the curricjfum 

8. Survey of Block Literature ond its use in enhancing the self-imoge of block 
children 

9. Clossroom monogemerir and behcrvlor control 



10. Problems Involved in bussirg students from their neighborhood 
]?• Basic causes cF racial violence and student unrest 
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Prablem ; In-Service Training of Bus Drivers 

A nervous^ insecure driver can do much to damoge the school Integration efforts. 

The inability of some drivers to main control of students on the busses is still a major 
problem of transporting students for integration. The present system of issuing citotions 
is not sufficient to maintain control. Lines of communication between the bus driver 
Oi.. '»e school principal arc insufficient. Drivers are not sure of the kind of support 
Ihey will receive when problems arisj or the procedure to follow when students are 
unruly; some are afraid \o take action beca.se of fear of parents, losing a fob, or 
interferir>g in :ome way with the integralion program. Another person riding school 
busses temporarily undermines the authority of the driver and makes things n»ore difficult 
when the second person is not present, 

Recommendotions ; The driver must hcve control on the bus just as the teacher must 
hare control in the classroom. During the orientation session for bus drivers (usually 
held tite first week in September) the following in*service recommendations should be 
considered: 

I, Joint meeting of bus drivers and principals of schools served 

a, Bus Citations - Purpose and Procedure 

b. Principals Responsibility for i!^us Runs 

(1) Supervise the looding or unloodingof busses cn school campus 

(2) Check to see how long students ore in transit - make the wolfing 
time GS short os possible 

(3) Follow-up bus citations 

(4) Discipline students when necessary 

(5) Principals should hu/e the authority to prevent a student from riding 
the bus, temporarily, or until a conference can be held with parents. 
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c. Driver's Responsiblllt/ 

(1) Do not sit down when students ore lood'ng or unfoading o bus 

{2) Move up and down the oisles and see that students arc seated 
promptly 

(3) Speak kindly but f!rmly--soy what you mean and mean what you say 

(4) Try to establish rapport with students. Get to know the names of 
the students on your run as soon as possible. 8e Friendly but main* 
tain respect 

(5) Do not start your bu> until students are seated and orderly 

(6) Remove immediately from the bus students that will not conform to 
rules 

(7) If students ar^ unruly while bus is in motion, stop the bus, stand up 
and let student know what is expected. Do not proceed without 
order 

(8) When school begins, take a few minutes to talk with the students 
about bus regulations and solicit their cooperation. Develop a 
relationship with students that will cause them to work with you ond 
not against you. 

(9) If you ore not sure of what to do, ask yo jr immediate supervisor or 
discuss ycur problem with on experienced driver 

(10) School integration efforts will be affected by what you do. If the 
ride to school Is not o pleasant and enjoyable one, the school day 
is very likely to be unpleasant. Disturbances very cf^on carry over 
Into the classroom. Mak(j your contribution by having an orderly 
bus run . 

d. Bus drivers would also profit by a short course in Child Growth and Develop- 

ment, with major emphasis on the characteristics of the elementary, junior 

high and senior high school students. 

These recommendations hove been sent to the Director of Transportation. 
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RESEARCH ANf DEVELOPMENT EVALUATION OF STAFF TRAINING PROGRAM 
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EVALUATION - STAFF TRAINING PROGRAM 



INTRODUCTION 



One of the primary objectives of ^fhe Staff Training Project was the development of 
employee attitude? ond behaviors conducive to a truly integrated instaictional program 
in terms of values and sensitivities to members of minority groups. 

The first step in the evaluation of this aspect of the program was the development of an 
instrument that was felt to measure attitudes of employees toward minority groups. Re- 
search and Development began work on the c'^nstruction of an attitude survey during the 
months of August and September, 1 969, 

. INSTRUMENT CONSTRUCTION 



The initial step in the construction of the survey was the development of a poof of items 
that would assess attitudes toward minority groups. This task involved: (1) examination 
of program objectives; (2) interviews with representatives from black and white schools; 

(3) examination of available instruments that assess attitudes (California F Scale, Minne- 
sota Teacher Attitude Inventory); (4) analysis or records of community reactions in response 
to integration and bussing; (5) study of "Myths of Racism" written by Dr, Paul Mundy, 
Chairman of the Department of Sociology at Loyola University, Chicago, Illinois; (6) 
review of information compiled from general discussions ot a League of Women Voters 
Workshop on Integration; ond (7) rft'Mew of two local I, developed instruments, one dealing 
with prejudice in elementary schoo s and the other a Negro liistory test used to assess the 
outcomes of a previous Negro History Seminar. 

After considerable discussion, [twos decided to format the survey utilizing the Likert 
five-pcint scale. Item response was forced Into one of the five categories, strongly 
agree (SA), agree (A), undecided (U), disagree (D), and strongly disagree (SD). Each 
response wes assigned a weight of 0, 1, 2, 3, or 4 respectively, depending on the Individ- 
ual items. In all coses, the Items were weighted such that o low score indicated a positive 
ac<^Bptance of the concept and n high score os a rejection of the concept. 

The original block of items wos discussed and tested on different individuals. Those items 
that were felt to be qur.»stionable or subject to misinterpretation were discarded. 

The final form of the survey, included os Appendix V, consisted of 61 items. Thirty-three 
of these items were felt to be good predictors of prejudice toward minority groups. The 
remaining items reflected attitudes on a variety of subjects. 

An IBM 1230 answer sheet was used for subject responses. Information was compiled and 
processed by age, race, and employee classification. 
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The following classifications were selected for analysis: 



1 . Under 30 

2. 30-45 

3. Over 45 

IILDESIGN 



Race 

1 . Negro 

2. Caucosion 

3. Other 



C lass! fi cot ion 

1, Certificated 

2. Classified 



Pie- Administration 


[Analysis of 
iPre-Surv^ 
iRefTotiflty 


1 Post- Administration 

1 _ _ . 


! 


Analysis of 
1 Group Change 


October 9, 1969 


lApril 7, 1970 




iComparison of 








I Inservice Programs 



On October 9, 1969, the survey was administered to approximately 1,260 certificated 
and classified employees in 41 elementcry schools in Clark County. The results were 
analyzed by comparing group differences utilizing Chi-square and a two by three con- 
tingency table. This analysis utilized the thirty-three items that were felt to reflect 
prejudice toward minority groups. 

Eoch item was ossigned a volue from 0 to 4. Ail 0 and 1 responses were summed by group 
for the 33 items mentioned. This frequency count was used os the first entry in the con- 
tingency table. All values of 2 were used for the center category and values of 3 and 4 
were placed into the final entry. 

The diagram illustrates the techniques employed. 





0 and 1 


2 


3 and 4 


Group 1 


Responses 


Responses 


Responses 


Group 2 


b and 1 
Responses 


2 

Responses 


i 3 and 4 

\ Responses 



A Chi-square test of significance was used to determine significant differences between 
groups based on age, race, and classification. 

Postfest administrotion was accomplished on April 7, 1970. The Chi-square technique 
was agoin employed to determine if there were significant changes in attitude within 
each group. 
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The project director and five consultants were asked to identify the quality of the 
Inservlce program that existed in each of the 41 elementary schools. Each program 
was rated as excellent, good, fair, or poor. Total row scores were combined for the 
schools that fell Into each category; "t'* tests of significance were employed to deter- 
mine if attitude scores were, in fact, significantly less in the schools where superior 
Inservice programs were conducted. 



IV. SURVEY RELIABILITY 



Since no computer program was available to assess reliability of the instrument, the 
following method was utilized; 

A random sample of 38 individuals was selected from the initial population. The 
population mean was 45.36 with a standard deviation of 15.42. The sample mean 
was 44.05 with a standard deviation of 14.76. A "t" test was employed to determine 
if the sample population differed from the total population. The obtained '*t" of .54 
indicated that there was no significant difference between the sample and the total 
population. 

The following Kuder-Richardson formula was used to assess instrument reliability since 
this technique is most suitoble where there is no right or wrong response to a given 
item. The technique utilizes the analysis of variance approach to give a more realistic 
reliability coefficient. 



Kuder-Richardson Formula for Reliability 
r= K ntQ2 - . 

- ( £X)2 



in which 

K is the number of Items 
n is the number of individuals 

is the sum of the squares of the K times n Individual question scores, 
is the sum of the squares of the K questions total scores. 

£x 2 is the sum of the squares of the n Individual total scores. 

£ X is (he sum of the n student total scores. 

Appiicotion of the Kuder-Richardson formula to the 33 selected items resulted in a re- 
liability coefficient of .89 for the sample population. 
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V. RESULTS 



The following table indicates the results of the pre-administrotion and the levels of 
signtficonce as derived by the Chi-square onolysis. In each case, the vector within 
the rectangle indicates the group with the lower prejudice score. 



TABI.E 1 

Comparison of Certificoted Groups 
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TABLE II 

Comporison of Clossified Groups 
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TABLE III 

Comparison of Classified ond Certificoted Groups 
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No comparisons were made utilizing ^he race classification of “other‘s since the 
n count In most cases was too small to analyze. 

The null hypothesis that "there Is no significant difference in prejudice toward 
minority groups when comparisons are made between groups bosed on age, race, 
and employee classification" must be rejected in 22 of the 36 cases tested. 

It must be remembered in interpreting the results that the survey was generated 
to assess attitudes toward minority groups. For this reason, it should be expected 
thot prejudice scores of Negro groups will be lower than white scores. The pre- 
ceding tables seem to support this statement when comparisons are made on the 
some age and educational grouping. Not all cases indicated significant differences. 
However, the trend favored the Negro group. 

In general , analysis of the pre-administration results support the following premises: 

1. Age is directly related to a prejudice toward minority groups/ i.e., the older the 
group, the higher the prejudice score. 

2, Education is inversely related to prejudice toward minority groups. In all cases, 
the certificated groups were less prejudiced than classified groups. Three of the 
six comporisons indicated significant differences. However, the other three 
cases demonstrated the same trend but were not significant. 

Post-administration results were analyzed to d<;termlne if there had been significant 
changes In the attitudes of each group. The following tables Indicate the areas of 
significant changes. The verticol vector in the box indicates an increased prejudice 
score. The horizontal vector indicates a decrease in prejudice. 
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TABLE IV 



Pre-Posf Comparison of Certificated Ernpfoyees. 
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TABLE V 



Pre-Post Comparison of Classified Employees 
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An important factor that should be taken into consideration when interpreting the results 
rests in the misfortune that just prior to the administration of the post survey a racial dis- 
turbance erupted at ane of the high schools. The measurement of attitude can be influenced 
extremely by sparmodic events of this nature. Consideration should be given to this factor 
as the post test results may have been distorted by this element. 

Bosed solely un the available information, it would appear that the only groups to make 
significant changes In attitude toward minority groups were the certificated Negro aver 
45, the White clossified under 30, the White classified 30-45, and the White dosslfied 
over 45. In all cases except the White classified 30-4*1, the significant change wcs in 
a negative direction. 

It seems unwise to bose ony specific conclusion on this dota. However, if appears that the 
certificated employees are less subject to changes in attitude that may result from changes 
In their enviranment* The natural conclusion would seem ta follow thot the more educated 
the tndividjal the more stable their attitudes and values. 
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The last comparison made was behveen employees at schools where excellent, good, fair, 
and poor inservice programs were felt to exist* The project director and the zone consultants 
were asked to rate eoch of the 41 elementary school training programs on the above basis. 

A comparison was made between the prejudice scores of Individuals in each category. 

Table VI is a summary of the results. 

TABLE VI 

Comporlson of Schools Rated as Excellent, Good, Fair, and Poor 



Rating 


Number of Individuals 


Mean 




Excellent 


154 


42.00 


15.57 


Good 


427 


45.8? 


15.76 


Fair 


469 


47.43 


16.22 


Poor 


66 


52.32 


17.02 



A ”t*‘ test of significance was used to determine if there were significant differences between 
the schools bosed on the above ratings. Tabel VII is a summary of the results. 

TABLE VII 





Excellent 


Good 


Fair 


Poor 


jExceilent 




.05 


.001 


.001 


IGood 






TlS 


■ .01 


[Fair 








.05 


Poor 











The hypothesis being tested was that "those schools whose inservice progrom was given the 
highest rating by the consultants would receive significantly lower prejudice scores." Stating 
this hypothesis as the null hypothesis, "there is no significant difference between prejudice 
scores of employees based on ratings ossigned the inservice program. " 

The null hypothesis must be rejected in oil coses except when the schools roted os fair and 
good were compered* In all other coses, the results supported the stated hypothesis. The 
remolritng coses seem to support the premise that the inservice training sessions were effective 
when properly administered. 
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VII. SUMAAARY 

The study would seem to support the following conclusions; 

1. Age is an important variable when prejudice toward minority groups is considered. 
The younger the individuals, the less prejudiced toward minority groups. 

2. Education iscn important variable when prejudice toward minority groups is con~ 
sidered. The more educated the group, the less prejudice toward minority groups. 

3. A well-structured inservice program can assist in reducing the prejudice of 
individuals toward minority groups. 

VIIL RECOMMENDATIONS 

Based on the results of the study, it would seem imperative that educotion of employees 
is essential in reducing the degree of prejudice toward minority groups. The inservice 
programs that were felt to be superior hove demonstroted that prejudice can be reduced 
by providing proper training ond support. 
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ATTITUDE SURVEY 



DO NOT MAKE ANY MARKS ON THE TOP PORTION OF THE ANSWER SHEET 



DIRECTIONS; A mochine scorable answer sheet has been provided for use with this survey. 
Please use a No. 2 pencil and make sure you COMPLETELY BLACKEN the space between the 
lines of the answers you choose. The following sample illustrates how to complete the first four 
questions on personal data. BEGIN WITH NO. 1, SECTION A. 



1. 


Age: 


Under 30 


Blacken space 


1 








30 - 45 


Blacken space 


1 


_B 






Over 45 


Blacken spoce 


1 


C_ 


2. 


Race; 


Negro 


Blacken space 


2 








Caucasian 


Blacken space 


2 


_B_ 






Other 


Blacken space 


2 


£ 


3. 


Classification; 


Certificated 


Blacken space 


3 








Classified 


Blacken space 


3 


_B^ 


4. 


Type School: 


LEAVE BLANK 




4 


LEAVE BLAN K 



Questions 5 through 65 are designed to sample , inions about a wide tonge of subjects. There 
are no right or wrong answers. What is wv tec. ’s YOUR OWN INDIVIDUAL FEELING about 
the statements. Read each statement and decide how YOU feel about it. If you change your 
mind, erase your fif.t mark COMPLETELY. Do not moke stray marks on the answer sheet. There 
are five possible answers to each question - Strongly Ajree, Agree, Undecided or Uncertain, 
Disagree, and Strongly Disagree. 



If you STRONGLY AGREE to a statement 
I f you AGREE 

If you are UNDECIDED or UNCERTAIN 

If you DISAGREE 

If you STRONGLY DISAGREE 




SA 

A 

U 

D 

SD 



Blocken space 
Blacken space 
Blacken space 
Blacken space 
Blacken spoce 



A 



B 



C 



D 



E 



REM'NDER: Strongly Agree = A; Agree = 8; Uncertain = C; Disagree - D; 5>trongly Disagree - E 





i A 


B 


C 


D 


E 


5. The main objective of public school education should be to help 
each child develop to the fullest extent of his academic potential. 


SA 


A 


U 


D 


SD 


6, Integration will lower the achievement standards of white students. 


SA 


A 


U 


D 


SD 


7. Children havs a natural tendency to be unruly. 


SA 


A 


U 


D 


SD 


8. All raceS/ creeds, and religions have differing standards of moral 
conduct. 


SA 


A 


u 


D 


SD 


9. Leorning with children of other races could result in higher 
achievement rates for Negro children. 


SA 


A 


u 


D 


SD 


10. Strong, colloquial expressions, and dialect speech patterns should 
be erased. 


SA 


A 


u 


D 


SD 


11. Being in the majority in the U.S., the white middle clc^s has imposed 
its moral, social, and achievement standards on the remainder of the 
population. 


SA 


A 


u 


D 


SD 


12. Integration will increose the discipline problems in the schools. 


SA 


A 


u 


D 


SD 


13. If children of differing racial backgrounds learn to get along in the 
elementary grades, they should be expected to get along better in the 
upper grades and throughout their adult life. 


SA 


A 


u 


D 


SD 


14. Each race should have pride in its historical, culturol, ond social 
contrihjtion to the development of the United States. 


SA 


A 


u 


D 


SD 


15. Housing a^.d job discrimination are the greatest problems the Negro 
has in America lodoy. 


SA 


A 


u 


D 


SD 


16. A child found '.'sing socially unacceptoble, obscene, or foul 
languog& should be severely punished. 


SA 


A 


u 


D 


SD 


17, All races are so different in physical and mental make-up that 
they should not be expected to mix or get along together. 




A 


u 


D 


SD 
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18, Discipline standards should be set for each age group without 
regord to race* 

19, People from the lower classes and/or impoverished ethnic groups 
have a culture (or subculture) and sociol life of their own, 

20, Negroes have achieved in the field of sports because this requires 
more brawn than brain. 

21, Integration of the schools at the elementary level will eventuolly 
result in racially mixed marrioges • 

22, All races have a distinctive body odor peculiar to each race. 

23, Because of the way he is brought up, corporal punishment is 
the only type of punishment the Negro child understands, 

24, Integration of the elementary schools will increase the omount of 
fighting, vandalism, and petty thefts in the schools, 

25, The more each person learns about other cultures and languages, 
the less we are likely to hove problems in communicating with or 
understanding other peoples, 

26, Longuoge is one of the greotest barriers to peoples' understonding 
of one another, 

27, As each group is absorbed into America's great "melting pot*', 
the group tends to lose its identity and culturol heritage, 

28, The achievements of such N. gro figures as Ralph Bunche, Merton 
Anderson, James Baldwin, Jesse Owens, Sammy Dovfs Jr., V/IMie 
Mays, Mortin Luther King, Diahonn Carroll/atc, indicate that 
Negroes have the capocity to compete in our society. 

29, Chihlren of foreigners should be required to (eorn English before 
they ore permitted to enter school. 

30, Negro children ore usually more lowdy than othei children, 

31, Militant groups should direct their energies toward more constructive 
improvements in our society rather than tearing things down. 

32, S Ince Europe was origlnolly overrun by barbaric tribes and the majority 
of Americans are descer>dants of Europcoos, it follows that most 
Americans ore descendonts of European barborions. 

33, People engaged in strenuous physical octivify smell strikingly alike 
® . whatever the race happens to be. 
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34* People who have taught students of different roclol groups find with 
remarkable assurance that there are relatively few brilliant persons 
and relatively few stupid persons. 

35. Scientists have proven that there is a difference io Negro and 
Caucasian blood. 

36* Since Negroes were first brought to America In 1619, many 
Negroes have an American ancestry dating back many more 
generotions thon many white Americans, 

37, Reports indicate that hunger or proper nutrition has a great deal to 
do with achievement rates of students. 

38. Property values decline when Negroes move into white neighborhoods. 

39, People v/ho don't tike this country as it is should leave it, 

40. Many bus drivers wilt have more discipline problems when the 
elementary schools are integrated. 

41* Prejudice is bosed primarily on fear end lock of understanding. 

42. Whether you are native born or a ra^uroliied citizen of the U. 5., 
you have to earn the rights guaranteed by the Constitution. 

43. Teaching the history of any ethnic group in this country should not 
bo the responsibility of the schools. 

44, Love thy neighbor as thyself does not apply in the modern world, 

45. Student demands for reform should be ignored. 

46. Each successive generation develops Its own speech patterns and 
slang expressions, causing the "geneiotlon gap** to be in port a 
communication problem, 

47, Poor people ore poor because they lack the Intelligence or ambition 
to be anything else. 

48, There are examples of man's (nhumanifyto rrKin throuchout recorded 
history, so people shouldn't be upset about if happening today, 

49, S urvivol of the fittest is nature's way of improving each species so 
we shouldn't spend so much time, effort, and money on helping the 
disadvantaged. 
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50. Integrcitfon of fhe faculties In the school district will cause as many 
problems as integration of the elementary schools. 
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51. Compassion for the plight of one's fellow man is probably the highest 
form of morality. 
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52. It is a bosic humcn characteristic to fear, distrust, or resent people 
who are different. 
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53, A teacher is likely to convey his or her prejudices to the class. 
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54. In an integrated school, the races can be separated by the simple 
tactic of ability grouping. 


SA 


A 


u 


D 


sd| 

i 


55. There is something radically wrong with a man or womon who has 
not married by the age of 40. 
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56. Generally, Negroes have low morol standards. 
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57, The plirase "tell it like it is", in many (.* tances, is being used as 
an excuse for obscenity. 
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58. How a teacher expects a class to perform will determine, in great 
part, how the class actually does perform. 
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59, We con expect the rate of sexual promiscuity to increase os the 

elementary schools are integrated all over the country. ' 
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60, A teacher in an integrated school who is not "tuned In" to the needs 

of a muUiraciol student body will probably have problems. i 

j 


1 

'SA 

i 1 


A 

1 


iu 

t 


D 


SD 1 


61 , Racial prejudice is not confined to ony one race . 
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62, Familiarity breeds contempt. 
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63. Everybody hos some kind of prejudice. 
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64. When so many different kinds of people move around and mix together 

so rruch in m<xlern society, a person has to protect himself especially ] 

carefully against an infection or diseose from them. 
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65. I believe I om: Not prejudiced of all 

Mildly prejudiced 
Very prejudiced 
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APPENDIX B 



PROJECT STAFF EVALUATION OF SCHOOL SEMINARS 




School Seminars 



In some in$fance$ the value of the monthly in-service sessions may be questioiied, A teccher 
questionnaire survey revealed that the needs of teachers for in-service have not been met. 
Comments from building leaders Indicate a desire, on the part of teachers, for study sessions 
that would give them specific techniques to use in problem situations; the handling of un- 
ruly students; the problems with di ilect and reading; the lack of student motivation; resent- 
ment of authority, and lack o? understanding of racial unrest, are very real problems in the 
Clork County School District. Some continued effort is needed to gi/e support to the many 
teachers and administratc^rs who ore searching for answers and really want to contribute ta 
the integration efforts. 

The effectiveness of the monthly in-service semmars varied greatly from school to school, 
depending upon the effort made by the building leaders and the school principals. Worth- 
while seminars weru conducted where the Initiative was taken to plon programs, use audio- 
visual materials, and to invite resource people to stimulate discussion. In many instances, 
the effort to provide a worthwhile seminar was not made. However, many behavior changes 
are evident as schools ore observed from time to time. For example: 
h Teachers are making conscientious efforts to relate to students and try to help them. 

2. Literature an black experiences, written by blacks, has been widely disseminated and 
read through our resource center. 

3. FVofessionol Growth Services received a good response to courses offered ''elating to 
school integration. 

4. Principals and teachers have attended community meetings in West Las Vegas in an 
effort ta understand the problems of the black community and their relationship to the 
educotion of black children. 
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Several principals have osked for Negro Hisfor/ outlines and study guides in an 
effort to incorporate Negro History into the curriculum, 

6. Recruiting efforts for black teachers and administrators have incrcosed, (Thirty-one 
instructors have been added Vo the district for the 1970-71 school yeoi), 

7. Bulletin boards are beginning to show pictures of blacks as well as whites in an effort 
to enhance the self-image of the black child. 

8. Multi-Cultural materials ore being requested by classroom teachers for use in their 
curriculum* 

9. The local university is now offering several courses related to school integration and 
problems of minority groups. 

10. As o result of the program many faculties ore asking for more block st»;dents and teachers - 

11. The community is much more involved ond better informed about problems of school 
integration. 

12. To the majority of block children attending integrated schools for the first time, the 
past year has been a profitable and enjoyable experience- This is indicated by the 
number of black children who wish to return to the integrated schools. 

13. It is anticipated that the number of blacks in integrated schools will increase considerably 
for 1970-71 (possibly from 40% to 80%). 
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APPENDIX C 



EVALUATION OF IN-SERVICE PROGRAMS BY ZONE CONSULTANTS 







CLARK COUNTY SCHOOL DISTRICT 
INreR-OFFICE MEMORANDUM 



CC-52A 



TO; 

FROM: 

SUBJECT: 



O 

ERIC 



Zone Convoltaats 
Claude B. Paraon 

Eralnatloo of Integration In'*'Ser 7 ice Pmgran 



DATE. 5/25/70 



Pleaee indicate your evaluation of the Integration In-Service Frognun 
of the aoboola in your zone for the achool year 1969-70. 



SCHOOL 
(Claz4c Zone) 

Red Bock 
S.W. Orifflth 
Vegae Verdes 
Rex Bell 
West Charleston 
Hatt Kelly 
Doris Hancock 



BOILDIRQ LKADBR 

Colleen Garland 

Edythe Abing^n 

Barbara Kanb 

Harvey Edwards 

David Hoff 

Christie Green 

Margaret Sharp 
Della Goodman 



EICSLIENT 


OODO 


FAIR 


POOR 










I 










X 










X 






X 








X 










X 





Ifr^nerog^Anlnston^one^^i^erintendn^ 



_Stuart_^eld|_jMM^onm^ 



(Las Vegas Zone) 
Sunrise Acres 
John S. Park 
CC Ronnow 
Ira J. Bari 
Halle Uewetson 
North Ninth 
Kit Carson 
Mountain View 
Twin Lakes 



Levis Edvards 
Marion Boeder 
Delloyd Haassond 
Willie HsereiU 
Jan Wilhelmi 
WiUiem Bugg 
Earl Carter 
Goynan Fambrough 
Eldon Clarke 



Dr. James BahreSi Zone St^erlntendent Sue Robinson, Zone Consultant 



Bvaloiktloa of Integration In-Sorrice Program 
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(Ranoho Zone) 

HeUle 

J.E. Much 

C«P* Squires 

Lois Craig 

Karion Cahlan 

Qnannah He Call 

Ten Hilliaas 

Highland 

Jo Mtok«(r 

Pejre Herron 

Dr. JiuMS KUlians> 



Colleen Oarland 
Geraldine Buffl*ldge 
Kildred Willard 
Susan Bartboloaev 
Hoinan Boner 
Ihonas Farrell 
Patricia Cook 
Mazy Bowen 
Lucille IhoopsoD 
Paul Winder 
Zone Supexdntendent 



excellehtI 


1 GOOD 


FAIR 


POOR 


1 


1 

X 










X 






X 


















X 








X 








X 






X 










1 ___ 








-X 





Margaret Crawford, Zone Consultant 



(VaUejr Zone) 

John F. Killer 
Levis E. Bowe 
fiobert B. Lake 
Aibjr Ihonaa 
Bomam 

Vialt«r Bracken 

Crestmod 

Mr. Willard Beits, 



Bob rrei 
Maiy Lou Morse 
Dale Jensen 
Gary Fletcher 
Juanita W^bb 
I rene Donaldson 
BoUrt Ulrsch 
Zone Superintendent 




Don 'reeknore. Zone Consultant 



O 
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5/25/70 



(Western Zone) 











Bertha Ronzone 


Karen Selland 




Y 






J.T. MomUau 


JUaalta Cruise 


X 








O.K. Adcock 


Nan^r Keever 








X 


Paul Colley 


Dottle McDoogal 




I 






Ruth j^e 


Lou Harris 


Z 








Tail Fittnan 


Maureen Osgothojpe 










C.T.T. Gilbert 


Faith Enriques 






X 




Bose Warren 


Balph Dyett 








X 


Madison 


Era Slwaons 


X 









Dr. Henry Bosarthj Zone Superintendent Judl Ksngunj Zone Consultant 



O CHP/lh 
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APPENDIX D 



EVALUATION OF BUILDING LEADERS WORKSHOP 







TO: 

FROM: 

SUBJECT: 



ERIC 



CLARK COUNTY SCHOOL DISTRICT CC*52A 

INTER-OFFICE MEMORANDUM 

Nr. Claude Perkins, Idrector, Department of Intergroup Faucation 
Margaret A, Crawford, Rancho Zone Consultant DATE: 2/U/70 

Analjrsla and Fhraluation of Building Leaders Workshop 



Overviews 



An extensive three-day inservlce staff training workshop was designed, 
initiated and executed by the Department of Intergroup Education to 
meet the expressed needs of building leaders. The building leaders 
decided what kinds of programs they needed to better equip themselves 
to provide meaidrigful leadership to Individual faculties; to (strengthen 
their individual professional competence and performance; and to have 
educational expertences and sensitivities needed to be effective. 

The inservlce workshop was a regular part of the building leaders* job 
and drew upon the skills /ina e^ertise of the Clark County School 
District Administration, Department of Intergroup Education staff, 
community resources and a vlsicing consultant. 

The building leaders were assigned to one of three groups throughout 
the three-day inservlce workshop with a staff member from the Depart- 
ment of Intergroup Fducation acting as group leader. In addition, each 
group was assigned a tour guide and a recorder. 

Objectives 1 

To provide training in human and intergroup relations and group dynamics. 

To d^onstrate skills and techniques needed to be effective organizers, 
group leaders, and participants in school seminars and small group 
discussions. 

To cultivate sensitivities and aid in developing healthy personal 
attitudes toward self, co-workers and students. 

To tour the western sector of our City and employment training center 
as a source of insight into the environment of the minority. 

To displs^' and preview ethnic resource materials which reflect the 
heritage, racial and social backgrounds and attitudes of the minority 
for personal reading and/or for use in school seminars. Multi-ethnic 
curriculum media for the classroom was also included. 

Workshop Content (See Attachment A) 

A, Human Relations 

1. ”Black Anericant I Dare Not Dream, Why?”--Mrs* B. Bernice Koteri, 
^himan Relatio':8 Consultant 

2* “Reflect On World“--Kr. Claude 0^ Perkins, Director, 

Department of Intergroup Education. 
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B. Leadership Training 

1 . Group I>piamics - Hr# Clarence Blow 
2« Techniques of Leadership Training - Clark County School 
District Administrative Personnel 
3# Bole Playing In Problem Situations 

C, Tours 

1. C*V.T, Gilbert Prestige School - ^^hat^s It All About?" 

2. Economic Opportunity Board - "Come Along With Me To CEP" 

3. West Las Vegas Cowmunlty - "Operation Ghetto" 

D» Media 

1. Films 5 "A Time For Burning" 

"Eye of the Beholder" 

2# Resource ^bterial8 Display 

E. Evaluation 

1 • i^invnarizations 

2# Form (See Attachment B) 



A. Human 

The sub-section entitled "Black American: I Dare Not Dream, Why?" 
was a basio overview of the heritage, societal structure, attitudes, 
and needs of the minority. Building leaders were provided with 
some skills that would equip them to better imderstand and cope 
with social problems, etc., within the classroom and/or transfer 
acquired information to other faculty members. 

"Reflect On Ify World" was an exposA on cultural expressions through 
music. Objectives of its utilization were to stimulate dialogue 
without much apprehension, to compare a novel approach of sociental 
prejudices with what really exist in our society; to relate to the 
teacher mapy of the societal expressions that children are listening 
to; to classify a variety of records in terms of their meaning to 
different individuals; and to explore probable methods of using 
this type of media in different seminar presentations. 

B. Lftadershtp T^aAnlng> 

TVs Group DyMmics session endeavored to give personal insight into 
the attitudes and cownitment of participants who are working toward 
cultural change. 

Techniques of Leadership Training explored skills needed by building 
leaders to organize and conduct workshops on intergroup relations, 
group dynamics and educational trends. 

Each group of building leaders were divided into smaller sub-groups 
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In order to assume designated roles in relation to specific 
problems in a given situation* ^ch individual was encouraged 
to fiilly assune the roles so that they could "act" and "feel" 
as they might in a real situation* 

Tours 

Tours to strategic facilities located in the western section of 
the inner city and the community iuself were conducted to give 
building leaders the educational experience needed to corrlate 
the home, neighborhood and school environments effectively and 
to compare its assets in a much broader prospective. 

D. ^dia 

A variety of ethnic media was provided for previewing for future 
seminars, for personal reading, and for its relevance to Black 
heritage* ^propria te teaching materials must be incorporated 
into the currtculum to enliance the eelf-repsect of minority 
group students and to instill in majority students an awareness 
of ^e value of a multi-cultural society. 

E* Evaluation 

Final evaluation of the three-day workshop was done through group 
sur marisations and a questionnaire* (See Attachment C) Results 
of the questionnaire were tabulated and revealed 7^*7^ positive 
responses and negative responses for the total workshop. 

In addition, building leaders wanted more time given to group 
^jmamics (67^), less time given to tours and lectures 

(See Attachment B for a complete percentage analysis) 

Some noteworthy conwents were: 

" » • • best experience have had • • • hope for more of same. 

Very informative and enlightening • * * variety of media used, well 
planned* 

* • « want more sessions like this • * • the togetherness was fantastic* 

Feel better able to approach my faculty and work on problems ahead of 
us* 

Brought about a change in my understanding and will affect my approach 
to groups and problems involving integration." 

Vftien asked to give "one word" evaluations of the impact this workshop 
has had, building leaders used such words as "good, terrific, tremendous, 
thought pxx>voklng, necessary, etc*" 
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1 . That prospective building leaders be exposed to a simixlar type 
workshop in August. 

2. That the session on group dynamics be esqpanded to more than one 
day. 

3. That long-range planning begin now for such extensive workshops. 

U* That additional out-cf -district consultant be employed for 
sensitivity and group dynamic training. 

That practical approaches related to leadership training be 
correlated with future inservice sessions for building leaders. 

6. That the resource center be continuously expanded. 

KAC/lh 

cc: Dr. James Williams 
Hr. Claude Parson 
Hrs. B. Bernice Hoten 
Zone Consultants 
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Dopartamt^ of Inter^roup BSncatlon 
CJark Ccidai\T £^hc>c.'l RLftT i iot 
I«a Vegas, Nevada 

Brdldlng t'eader's Three -tisy^Voi-ketJop 
Teacher's Federa3. Orodii. Union BaiJcUng-- 
Jo Kftckey Sn.em8nt6^;/ Se!vool 
Jamiaiy 15^ 1970 



The latex'gi'anp Edacaticn D^;>art«®nt. aeoda xap£ aeslstaace .iJi evalnatdng Vole woilc- 
sh(^4 Xour ev 9 luat)i>nB >rii5. be hol;.'f«l in planulsg fntnre itoricrfjope. 



CONTENT! 

1- Please glvo jsaWf JiWll 'errelvaiioas of the if-ipaet this voikshop has had. 

. T 

go K^aao ind.'iflatfc ywr eraluatloT) of the rolevaace of the overall wozlcahop to 
your iiioreaaed onderatancbi'g and. oenaitlvlty to Intsrgro'xp relations probleas 
and to your pxrjfao?* v»iol g\wth 

ertrmeV heluiV.I, asetoL, inddUffei’ectu.^ Irrelevant^,,. 

)Did the uorkshop flt5«olato prodoctire dtocusslcu', ? fee .,,. N r. . 

nndoc-lded, . . 

Did the soJrtcetiop help you to bolter nndeiYit«Ad tbo 

problooM relaVvl to jntegratJon^ Yea Nou— 

Uodooidod,^ 

Did the no'i'kslxop arf'^^oe yonr djxtsroet to nake 

farther stndlee of fba probJ.OK^ Yea-.., No_,.. 

Undecr decL,._ 

Did the workuLop help you to xvKlerotaad 

yonraoJl’t Yea.~.. ®<U— 

Snjv>.« 

eort renely ho' pfbJ,.., . ^^^di^feJvat^,, x r:^*.rlrvant , 

.Tcrj;..-lfj;^,V*,.:C, iU 

eJrtswMiy belpOaX.,-. icdlffercrtt,,,. 1; «l©yanti„„. 




exirenely helpftOK.^ 
coctreAely ht«\pJfu3^,.^ usofsO,.,, 
6>:tr«ieljr h&\pftiL^ 

liJjL .'.' 

&xivtt»^iy h&i.pfftl . _ <■ . 

Mssr}XosJ^^^^.M ttiiiX 



;;odlffev . 


1 rt'ftltityaai 


?adi£f«rtnttv.. 


ivvelevani^^ 


iJidif for^nV* . 


li «‘elevantu«». 


jiKULffejon-^ 


A'. i'olc»ant_„„ 



tatTmelf ’aelpittl,,^ t ? releTantt,. 



ffxtswue'ly ht-ljvfal.^ v>; ^fuJ, 5 ydlff#v'^nV.,. lvi»jle\renti 

21t4-Clai*iJfi Av„Eflltouai:;^KftGsK 9-1 .fexi-tuSLA! 

oxt-rmely htlpfol , yseAil..,, iDdiffoiv.it„. . Jrralevantv^. 

iexsaonsX 

«xtn«K3ly ‘•«.ufu3v„..^ Indlfffti'i . u ^ . »ilsvaat^^_ 



ecctVMMily h»3.pfyil.,^ la<U£J’»'v'iitL~_ 1 ) e • 

ejttrMoly belpAil. i ivttffoMntt^, d ■• alfcvanl,..^. 

Wobld you Bqggast tir** K- giren M>f -. - 



Lmm tlM glrea io< 



Addltiouai joaments: 



EKLC 

hfiiiniiiiffnffTiaaaa 



bftno «Dd Mbool 



Percentages s 



Relevance of the overall workshop to your Increased vinderctanding 
and sensitivity to intergroup relations problems and to your pro- 


fessional growth. 


Hbctremely Helpful--?^ ^ 


Did the workshop stimulate productive discussion? Yes — 85^ 


Did the woaicshop help you to better understand the problems 


related to integration? 


Yes— 8856 


Idd the workshop arouse your interest 


to make further studies of 


th '3 problem? 


Yes— 88^ 


Did the workshop help you to better vinderstand 


yourself ? 


Yes-76^ 


Group I^ajrdcs Session— Kr, Blow 


Extremely Holpful--7lS5 


Tour of CVT Gilbert 


Useful — $ 6 % 

* .Indifferent--20^^^ _ _ _ 


Tour of CKF 


Extremely Useful- -50^ 
Useful— M* 


Tour of Westalde Community 


Extremely Helpfal--12^ 
Useful — 6li 




Indifferent— 17. 5^ 


FilTO-“A Time for Burning 


Extremely Kelpful--355^ 
Useful--38>^ 




Indifferent — 1 2 % 


Film-'Eye of the Beholder (Shown to 
one section only) 


No percentages made 


Resource Materials Display 


Extremely Helpful^- 26 % 
Ugeful--5:- 9 % 


Mrs. Moten-Black Americans I Bare Not 
Dream, Why?--1 Session 


No Percentages 


Mr. Peirtctn3--Reflect on our World 


Extremely Helpful— 2956 
Useful— 1756 


Techniques of Leadership Training 


Useful- -35? 


Adtiinlstrative Personnel 


Indifferent — 38? 


Casual Conversations with Teachers in your 


Group 


Extremely Helpful 
Useful—32? 



Group pynanics--67Sl 
No Peepcnse*-235C 



More Tirve Given Tot 



Percentages 



- 2 - 



Less lime Given tos 



No Responses"-'"67t8/K 
Tours^-17i5!* 
Lectures--! 1 .8)^ 



Additional Comments 



No Reeponses-“38/f 
More Session--20*558 
Beneficial- - 38 ^ 



Of 111 questions asked in #2, with the exception of counting those answers 
in "Eye of the Beholder" and Mrs# Moten's session, and not counting 
Mr* Greekmore^s session as one held^ the percentages figure out to be: 

75 . 7^ Positive Responses 
2h»3% Negative Responses 
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BTEGRATIOH BOILDINQ LEADERS IN-SERVICE TRJJKI NO ^CltEDin.E FOR JAMUACT 



QHOUP 1 - HR. CUUD£,H. _PARS OM 

ESDAI, JANUART Il|, 1970 - 9:00 a.n. - Clark Coujity Teacher’s Federal Credit 

Union Coafei*ence Roon--Fb:*. Clarence 
^ Blow-" '^Qroup Dyruixics'' 

(please do not use the parking lot-'- 
use the street for parking your cars) 

- 12:00 noon/l iOO p.m. - Uincli 



URsbAI, JANUARI )$, 1970 - 



1 too p*m. 



300 p.m. 



- Uesuitie Ii\-Senrlce Training Session-- 
Mr* Clarence Blow--^^Oroup I^amico'' 

- Difnnissal 



9sOO a.ra#/9O0 a.m. - 
900 a*m./l1 :00 a.n.- 

11 *00 atffla/l *00 p»nif — 

1:00 p,m./2:00 p*m, - 
2:00 p,m./3:00 p-m. - 

3:00 p. V3O0 p»n> ” 
300 p*mt 



Opening Session--Koon 10, Jo Mack3y 
liementaiy School 

C.V.T. Gilbert— ''V/hat's It All About?'* 
Tours •'“"Cone Along With Me To C •£.?•** 
Umch 

Film--^*A Time For Burning*^ — Room 10, 

Jo Mackey KLenentaiy School 

Evaluation of In-Service Training 

Sessions 

lUsmlssal 



IDAT, JAHUART 16, 1970 



9s00 a.m./9M9 a«ris - Opening Session— Room l6, Jo lackey 

Elementary School 

9**l9 a*m#/l1:lS aim,- "Black American: I Dare Not Et^eam, 

Vhy?'*--Mrst Bernice Moten, Human 
Relation Consultant 

- "Reflect On Our World"-“Mr, Claude 0, 
Perklnsj Director, Depart^nent of 
Intergroup Education 

11 :15 a.m./l2:00 noon- Review and Evaluation of Multi-Ethnic 

liatc rials 



12:00 nooji/1 :00 p.m, - Lunch 

1:00 p,m#/3:00 p,u, - "Techniques of Leaderahlp Training**- 

Mr. Carl Balia 



3:00 p.ra-/3:30 p,m. - **Reviev of Integration— Clark County 

Style"— Mr, Don Creekmore, Valley 
Zone Consiiltant and Mr, Stuart Reid, 
Clark Zono Consultant 



IE: 



ALL GROUPS WILL MEET AT JO KACKEf SCilOOL MULTI-PURPOSE BOOH FOR FINAL SUMMARISATION 
O_;VALUATl0N OF WE TOTAL CONFERFUCR FRJO.M, ^3UARY 16> 197Q A1 . 1 j.OQ 2iKj. 
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INTEORATIOM BUILDIM OUTERS IN»BERVJCE JAMUJOT 

GROUP ir > nON OltEElCWM 

V^ 'l-PDAY, JAKUABT lU, 1970 - 9^00 a.m./9:1? a.n. - <>enlr.g neasioir-Uoom l6, i^o Mackey 

School 

V 

905 afiUp/n ‘'Black American; 1 Dare Not Dx’^an, 

Why?" — Mrs* Bernice Moten> Human 
. Relation Consultant 



- ^Reflect On Our World"— Kr, Claude 0. 
Perkins, Director, Department of 
Intfsrgiviup ilducation 

- 11 M5 a*»i/12iOO noon- Reviev; and Evaluation of Multi-Ethnic 

Materials 

- 12:00 nocn/l:00 p.m* - Uinch 

- 1:00 p*m./3:00 p*m* - ^Techniques of l^eadereliip Training'*— 

Mr* Carl Balia 

- 31 OO p.m./3:30 p.m# - '‘Review of Integration-' Clark County 

Style“--Kr. Ton Creekmbrej Valley Zone 
Ccmsultant and Mr. Stu^^rt I^eid, Clark 
Zone Consultant 



300 p«R» - Dleciissal 



Tf ’SDAY, JAHUARI 1970 - 9*00 a.m. 


- Clark Ccanty Teaclier's Federal Credit 
Union Conference Room- -Mr a Clarence 
Blow — "Group Dynamics" 

(please do not use the paiidng lot— 
uee the stt\jet for parking cars) 


- 12*00 nocn 


- Lunch 


1*00 p.n. 


- Resume In-Service Training Sesoion-- 
Mr* Clarence Blow--Mroup I^namics" 


300 P*™* 


- DiRd.Sa^al 



FRIDAY, JANUARY 16 , 1970 - 9s00 a.a*/9O0 a m. - Opening lf^cslon--Hoom 10, Jo Etckey 

Elomtjilary fichool 



- 900 a.m./ll ;00 a.m.- C. V. T. 011bart--"Wv»t'a It All About!” 



- 11 *00 at«t/l *00 p.ra. - Temra--"Come Along Kith Ke To C.F.P." 



- 1*00 p.n./2!00 p.n. - Lunch 

- 2*00 p.n. /l *00 p.n. • Film- -"A Tine For Bamirig‘'-'Kooni 10, 

Jo fiaokejr Elementary School 

- 3*00 p.n./3*30 p.n. - Evaluation of In-Getvlce Training 

Sessions 

^ - 3*30 p.n. - Dianlssal 

ERje all ORWPS VfILL KEET AT JO MACKW SCHOOL KULTI-rOfiPOSE ROaS POK FDIAL SUMHARI7ATI0N 
"™®“ AND EVAJUATION OF THE TOTAL OOKFERFNCF I’ HlDAY. JAKi'AHI )6. 1970 AT r i>li 



PITEQHATICT B UILDIKQ LEAl^ERJ S m-^ERYICE Ti^IMJNQ_^CaEOULK TOR Jfl.uAitY l!i. 1b^ l6. 1970, 



mvi.m - >tHt smatmu 

WBJWESDAT, JANUARY 1970 - 9*00 a,m./9:30 a*m* - Opening; f>esi3i on-^lvoom 10, Jo Kackey 

t '■ Elemojitaiy School 

- 900 a«m*/l 1 :00 a*m. - C.V»T, Gilbexi:-— 'VSiat'o It All About?" 

- llsOO a*m./t:00 p.m^ Toura— "Come Along V/ith lie To C.E.P.** 

- 1 «00 p.m»/2500 p.m* - Lunch 

- 2J00 p.nii/3*00 p.m. - Filjn‘'-"A Time For Bumlnu^-^Room 10, 

Jo Mackey Elementary Schoo] 

- 3-00 pfDi#/3O0 ptrar - Evaluation of In-Gervlce Training 

Sessions 



- 3130 p.m* 



Dl^rdesal 



THURSDAY, JANUARY 1$, 1970 



9 sOO a,ra./9M5 a.m* - Opening Session--Kooin I 6 , Jo Mackey 

Elementary School 

9^i$ a#ra,/l1sl5 a.m* - ’*Black Ai^rlcan: I Hare Not Dream, 

Why?''-^-Hra . Beniicc Mbten, Huirtan 
Relation Consultant 



- "Reflect On Our World"-*-Mr. Claude 3# 
Perldns, IHrector, DeparUnent of 
Intei'group Education 

- 1l:l5 a«m./ 12 tOO ooon - Review and Evaluation of rtilti^Ethnlc 

Materials 



- 12:00 noonA*00 p.m. 

- 1:00 p.mt/3:0b p»tn« 



•• 3 • 00 p«m »/ 300 piHt 



- 3 * 3 ^^ P»w» 

fSiiAY, JANUARY 16, 1970 - 9 V 0 O a*raT 



- 12:00 noon/l :00 p.m. 

- 1 lOO p.n. 



Lunch 

"Techiniques of Leadership Training"-- 
Ur. Carl Balia 

"Review of Integration— Clark County 
Style"— Mr. I>on Creekmore, Valley Zone 
Consultant and Mr. Stuari. Reid, Clark 
Zone Consultant 
Ulsnissal 

Clark County Teacher's Federal Credit 
Union Conferc^nco Room--Mr. Clarence 
Blow- -"Group Dynamics" 

(please do not use the parking lot-- 
use the street for parking your cars) 

Lunch 

Resume In-Service Training Session— 
Hr. Clarence Blow— "Group IVnamlcs" 



- 3*30 p.m. - Diffnlsnal 

FRIC ALt OBOUPS WILL MEET AT JO MACKEY SCHOOL MULTI-PURPOSE fCOM FOR FINAL SUI1MARI7ATI0N 
AND EVALUAHON OF THE TOTAL OONFERiNCE FRIDAY. J_AWAni l6._197Q, AJ iJftQ ,£.i21a 
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TEACHER EVALUATION OF THE INTEGRATION PROGRAM 



O 
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Depart.'".ent of Intex*gi"oup Education 
Clark County School Diotrlct 
1^0 Vegas, Nevada 

EVALUATION OK THE INTEGRATION PROGRAM FOR THE SCHOOL YluiR 1?69-70> 

Ihe Intergroup Education Department needs your assistance in evaluating this progran. 
Your evaluation will be helpful in planning next year's program. 



CONTENT « 



1 .0 Please indicate your evaluation of tho relevance of the overall program to 
your increased understanding and sensitivity to intergroup relation proW bb 
and to your professional growth. 

extremely helpful^ usefixlj^l indlfferenti2f Irrelevantuli' 

1.1 Did tho program help you to better understand the 
problems related to integration^ 



485 No,^ 
Undecide d 



1.2 Did tbe program arouse your interest enough to 
hove you want media materials relevant to the 
minority groups added to your school curriculum? Yea,^^ 

Undecide d 105 



1 .3 Did the program help you to better understand 
tho spocch dialect of tho black child and tho 
problems lie/slic has in undcretanding Standard 

English? Tefuii^ Hoi28 

Undecide d 



2.0 Which of tho following school scnilnors aroused your interest most to further 
study the problems related to oehool integration. 

2.1 "Understandirg Ibe Problems In The Black 428 

CoiroTunlty" High Interest 

I-OW Intcren t 311 
No Interostii?^ 



2.? "Teaching Standard English to Speakers of 
Negro Dialect " 



High Intercst..5l^^ 
low IntercatJ42 
No IhterefltulL^ 




6;l 
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2.3 


"Techniqnes of Classroom Management" 


High 


Interefit^M 






I>ow 


Intereflt-3QQ 






No 


Ihtercstcli^’ 


2.U 


"How to Incorporate Negro Hl8tor7 Into Your 
Curriculum" 


High 


Interest2Zf 






low 


Interest 265 






No 


Interest 164 


2.5 


‘TJnderstandin^ Tho Background of The Minority 
Student" 


High 


IntereAt442 






low 


Inters st.2^ 






No 


IntereetJi!? 


2.6 


"Behavorial Fnginoorlng— 'Its Application In 
A School Ssttlng" 


High 


Intarost282 






low 


Interest303 






No 


Interoetui^ 


2.7 


"Human Relations In The Clasaroon" 


High 


Interest 451 






low 


IntereatJi^ 






Ho 


Interest-12? 



3.0 Pleaoo list tho title of the films and filnetrlps which you felt was relevant 
to our program and would assiat in aiding others to better understand tha 
Integration program. 

3*1 Sec AUoched Sheet ^ 

3.2 

3.3 
3.U 
3.U 

3.6 

3.7 

O 3»8 

ERIC 
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Pag« III 



Ji.O 


Have you had the opportunity to use materials fronr. 
the fotergroup Education Resource Center? 


lei^ 


No.^0 


5.0 


Ite you feel the Department of Intergroup Education 
ehould maintain a resource library so that teachers 
might check out natorlals to be used in olaserooms 
and for in-service training? 




NoJi? 


6.0 


WLd the echool seminars help you to better undorotond 
the attitudes of other teachers tovrard integration? 




Ho 258 


7.0 


Do you feel the need of school seminars for the next 
school year relevant to integration? 




MoJSI 


8.0 


Explain brief3y why or why not the school seioinurs 
were beneflcia]. to our prograni 








See Atfached Sheet 







9.0 


Did the seminars help you to better understand and 
help the chlldron of all races in the classroom? 




Noin 


10,0 


Did the seminars help you to better understand the 
parents of the minority chlldron? 


Tag 358 


No 557 


11.0 


Do you want ln*sorvlce courses for integration for 
the ensuing echool year? 




NoJ7I 



11 «1 If 60 | please list your suggestions of course;} you feel should be 
offered by the Professional Grovrth Departnent or the UnlTereity. 

,, ,, See Aftac'ied Sheet 




11,12 

11.11 

11.1U 

11.15 



fin 
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12.0 


Have the ConLixiivtty Aides helped to alleviate some 
of the horae/school problems? 

(omit if not applicable) 


YeoJi.'* 


Mo 252 


13.0 


Would you like to have a Community Aide assigned 
to your scJiool next year? 




Nol2§^ 


m.o 


Do you feel that h’egro History should be incorporated 
into U, i>. History and taught in all schools in the 
Clark County School District? 




NoJ22 


15.0 


Which of the following areas do you consider problem 
areas at your school relative to school Integration? 

iS.I Discipline problems on the busses 








Conduct of students In the classroom 




HoiL7 




1$»3 Conduct of students on the school carpus 


leidl' 


Hoil2 




Cooperation from parents 


YenBl 


VoJ}2 




)$•$ Acadomio achievement of minority students 


Ie^jL97 


Ma358 




15*6 Attitude of the minority student 


Yaa4V2 


Nou3i4 




1^*7 Attitude of teachers toward school integration 


YoflJOS 


Ncd23 




l5«8 Language habits and reading ability of the 
minority student 


Yaa 


Noi£6 


16.0 


Would you like to hare more black students in your 
school next year? 


Taw385 


?fqJ£L3 


17.0 


Would you like to have a black teacher added to your 
staff next year? 


Xeft542 


NoJi2 



18.0 COt^MKNTSi 



See Atfocfied Sfieef 



Schools with Response \o fo Qi: -riori ^<3: 



''[vplciin hrieffy why or why not ^he school seminars 
weic beneficial our prograra/' 



Ad CO etc Awareness p?cognirion of picUcrn 

Awareness of problems conficnfed by the community 
It mode me aware of the feelings of the Black Community 
They didn’t seem to get to the heart of the problem 
They were not d ’recti/ applicable fo aur school since we hove only one 
black student 

Integration problems were brought closer to hortie since we have no black 
stkjdents in our closstooms 

They gave a ^vidnr understondlng af the minority groups, of their thinking, 
and situotioii in Los Vegos end let people air opinions and test prejudice 
Waste of time-“iirelcvont 

Best way for conract and expression of problems-- just listening 
As teachers we ore trolned to teach subject malter in the folrest, humaine and 
impersonal manner to oil races. The forcing of inservice progroms on how 
to behove with other races is an insult to the teoebing profession 

No Nome t Definitely a v/mJe — more prejudiced now 

No v ilue, no answers, not beneficiol to some teachers — restated problems which 
we are all av/nre of 
Hosh and rohoih 

Our teachers need them — many haven’t been around and exposed enough 
Great insigfit Negro 
No-~evcn oyorc ontogonizcil 
No solutions 

They helped cv ^yonr' to quostton their feelings and gave everyone the chance 
to question their ow'n feelings ond see aspects of integration 
Seminars focused an problems ond focts 
Polari7ed ophn«*-ns — broke teachers into groups 



F, Herron: 




If black Students reside In our area, they indeed should attend our schoof but to bus the<«. 

into our area (elementary fevcl) I feel isn't doing the job of meeting the objectives. 
Just listening to a speoker doesn't help. Need fo ocfuolly work with o group of bicek 
ond while fo understond problems involved. 

A child is a human being regardless of color; all children should be given same opportunitiei 
for on education if they so desire one 
lrrefevant--didn*t give specific lielp“-all theorelicol & not procticof 
Rcoding malcrial only slK)uld be availoble 

There was not infonnotion about all minority groups • There are more minority groups be- 
sides the Ncgio 

We v/auld Leltc i u^o our tiino, money ond energy on the problems more pertinent fo 
our mojc>rily ctiucosian group. 

The pfogrom v/os given in too much of o defensive attitude 
Seminars were superficiol and a woste of time 

Let^ be sure the black students who are integrated Into white schools want fo be there - 
Let’s also be sure lhat white teachers are really reody to accept block studerifs os 
equals to white students in their classes 
Were not relevant to problems we hove 
No! applicable to the orco we serve In out school 

Open bousing ond neigliborhood schools is really the onswer. Open roning-^parent furnishes 
fransportcitlon--first come first serve bosis. 

I think vs'e nr*' tlrring up more problems fhon we ore solving () 



F. Herron: 
Cont'd . 


Teachers need to maintain o constonf flow of educotlonol reinforcement In the modern 
(rends of educotlon. Semlnors concerning integration is one of the best ways of 
keeping the teachers of CCSD abreast* 




People sympothetic to Negro problems were attentive and already respected the situation 
however, those of opposite opinions were further oggrovoted 
Ideos: Moss Meeting — Inscrvice Day; Moss Meetings — By Zones: Bring in Ourside Re- 
source people from out-of“state for these—Mortln L. King Holiday— no school* 


McWJlISoms: 


This semlnor did not give the information that could hove been given 
This inservice came at the wrong time* It come when the schools were hoving racial 
problems 

Most of those who truly teoch oil children os individuals do so regardless of color 
People's basic attitudes hove not chonged 
Woste of Time 


Oestwood: 


It wos biosed (twice 

Very little informotion was ever given out (twice 
It helped to prove thot we ore oil biosed 


L*E. Rowe: 


Too few Negro students to moke seminars useful 
Generoll fovoroble, but not enthusiastic 

Reaction was mild--if we hod to hove the seminors they were Oik.; no sense of urgency 


R.E. Loke; 


Too generoI--deol with specific Loke school problems 
Beneficial os teachers shared problems and solutions 
All know problem exists — no answers 

Helped understand block child and dialect ond use of standard English 
Time spent In clossrooms with extra materials more beneficlol 
In design, they were relevant to the project 

NO — the progrojn design will never succeed- -doesn*t meet the teacher day in ond doy 
out in the classroom 


Sunrise: 


Attitude of some teochers hindered program 


MJ.VIew: 


Semlnors tended to create prejudice where prejudice did not formerly exist 


C.PtSquIres: 


Smoll gioup discussions and exchonge of ideas and possible solutions to similar problems 

Porent (block & white) par ticipotlon In discussions with staff 

Belter group understonding 

Filmstrips and films beneficial 

Released time Inconvenienced parents 

Speoker antagonist 


Nellis: 

O 

ERIC 


Not proclicol, too theoretical 

Felt It caused us to examine feelings more deeply 

Some highly informative— mostly boring 

Not applicable, waste of time 

Woste of time--vcry foolish 

Irrelovent, worthless 



Halle 

HeweHon: 



Did no^ have enough black students in my cfassrcom 



V. Verdes: 



T.Willlams: 



O 

ERIC 



Some teachers felt we revealed ourselves 
Vhe programs were not presented in a knowledgable way 
The 0)mmunity Aide assigned to our school was one of the best ideas of t!ie 
Intergroup Education Department 

Progrom broadened background of the characteristics of the Negro race 

Direct involvement locking 

Panels should include white and black 

Don't push 

Tell problems, no answers 
Too many seminars 

Whites chonge ideas — blacks should change also 



6 ^ 



Responses to quesKon ^ 1 1 J ‘--^‘Suggesfed Ws\ of courses you fe^l should be offered by Professiono! 

Growth or the University . “ 

Lake? Dialogue with Black Teachers ond Parents 

Dialect of Las Vegas Negro 
History of Las Vegas Negro 
Interchange of Pupils Betv/een Schools 

Twin Lokes ; Diolects ond How to Cope With Them in English Classes 

Highlond ? Block History 

Negro DJolect 

M ackey ; English Diolect 

N o Nome ; Negro History 

Tooching Reading in a Diolect 

Griffith ; Incorporating Block Literoture & History into Curriculum 

Dialect 

CP Squires : Negro History 

Dialect 

G.'urse deoling with avoilobie Moter'ols for oil levels of Instruction 

Adco ck; How to Discipline a Child Without Corporal Punishment 

Irxlustrlal Training in the Elementary School 

V , Verde s; Negro History Implemented into the Curriculum 

Starting background of mirorities even In the very, very early grodes 

T.Willlams: Negro History 

Speech problems end Dialect 
Behavior Changes 
Understanding the Community 
Specific problems of Classroom stluotion 
Black Literature 



O 

ERIC 



3.1 



lha 



Tick Tick Tick 1 
Growing Up Black 2 
Booke;* T. WoshingJon 1 
Skipper Leorn'> o Lesson 3 
Children of D.F. 1 

Films Showing Culture Background of The World 1 
Evons Corrier-8 

Bill Coxb// Block HIsior// Lost Stolen or Stro/ed 

Windows & Mirrors 

Dr. Lang's Shut-In 

Block & White Robbits 

Block &V/hitcj Stotue 

African Art 

Does Color Really Moke A Difference? 

The Negro Helped Moke America Great 

Forgive ond Forget 

Life of Martin Luther King 

Leornlng from Discppoirjtments 

Picture In Your Mind 

We Are Alike & We Are Different 

Frik Songs in Americon History 

The Me No One Knows 

Ghettos of America 

Music & Art 

Uptight 1 

Poblo 

American Negroes 
Frederick Dougluss 
Time for Burning 1 
Bockground Minority Child 
Behavior Modification 

Autobiogrophicoi Filmstrips of fomour Negroes 
What Is Prejudice? 

Black History Series 

Why Study Black History 

Problems of ihe Block Mon Todoy 

Understanding ihe Block Child & Environment 

Block Culture 

Black America 

People arc Alike ond Different 
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SCHOOLS WITH NO COMMENTS 



7 0 



Madison Mt. View 

John F# Miller Red Rock 

John S . Pork 
Jo Mackey 
Rufh Fyfe 

School Nonf'e Not Listed 

C.C* Ronnow 

High lord 

Twifj Lokes 

L.E» Rowe 

Crestwood 

Ruby Thomas 

Doris Honcock 

eVT Gilbert 

Hotle Hewetson 

Morion Cuhlon 

O.K. Adcock 

SCHOOLS WITH RESPONSE T O ^ IS- ^ Comments ; 

N^ls; Schools clone connot solve the integrolion problen^ 

Q> McCoil: Cooperotfon from Principal excellent 

C.P* SquTes : Students need to be more cooperofivc, abide by school rules ond be willing to leorn 
before ‘ntegrotion will be successful 
All schools should be integrated — not just a few 
The bus problems hinder o successful inlegrolion progrom 
SpeokteiS should be screened 



E.W> Griffith ; Not enough plonnlng or poor plonning 

Speokers ossumed prejudice on the port of teachers '^ho extended ond felt this be 
unfoir 

Mode me more owore of problems in Clork County 
We could use the time to better odvontoge 

Semlnors ore beneficlol to teochers who will be teaching in integrored schools 
V/e si:oulJ teach History of American IrxMon If we teoch Negro History 



Sunrise*. 850 whites, 26 blocks--whlte“woshcd progrom 

Principals ot schools hove power, not building Icoders, they need inscrvice 
Not enough block students to reolly tell If integrotion progrom v/os successful 



McWilltcvns ; More inicrested in educotion. Integrotion will come in time when the groups see thot 

rioting ond mob rule ond destruction of property is not the onswer. Forced integrotion 
NOl 

Integrotion progroms seemed lo polorize opinions. With the fev/ whom I ossocioted, it 
seemed to rncreose prejudice or perhops brought it to th) surfoce. 




>ol Nome: 



Color of student ond teacher not importont--*individuol tehovicr ond troining *s 
Could published resume of this survey results bo mcxie ovoiloble to eoch feacher ? 



Eac'n scho^^'b rcboonbe to Question ^1: 

"indicate your evaluotionof the relevance oi^ tne overall progrerti fo voui incruobed 
Uiidorstandit>9 and cen>itivity to Intergrouo relotlon problems ond fo your professionol 
growth . '* 



School 


Extremely Helpful 


Useful 


Indifferent 


Irrelevant 

.... 


Ronione 


-0- 


10 


19 




Bononzo 


-0- 


10 


14 


3 


^CC Ronnow 


3 


14 


8 


1 


CP Squifcs 


1 


22 


\ 


- 0 - 


^ Crest wood 


1 


9 


3 


3 


eVT Gilboif 


4 


11 


8 


7 


Doris H Oil cock 


-0- 


7 


? 


6 


EW Griffith 




1) 


2 


- 0 - 


Fcry Herron 


-0- 


8 


11 


4 


Halle Hewetson 


7 


13 


9 


5 


Highland 


-0- 


23 


1 


2 


Ira J . Earl 


-0- 


18 


? 


4 


JE Manch 


-0- 


7 


5 


1 


-I^John F • Miller 


2 


16 


7 


1 


John S# Park 


3 


13 


1 


2 


Jo Mackey 


3 


9 


4 


3 


JT McWillioms 


5 


10 


3 


1 


Kit Carson 


-0- 


8 


6 


3 


Lewis E . Rowe 


1 


15 


3 


3 


Lois Croig 


2 


5 


6 


9 


Modi son 


1 


10 


9 


2 


Morion E. Cohlon 


1 


8 


y 


11 


Mart Kelly 


8 


7 


1 


4 


Ml. View 


1 


3 


8 


12 


Nellis 


1 


!9 


2 


5 


North Ninth 


-0- 


12 


4 


4 


OK Adcock 


1 


15 


3 


3 


-ii^Paul CuHey 


5 


11 


2 


2 


Quannoh McColl 


-0- 


6 


4 


8 


Red Rock 


1 


13 


3 


-0- 


Rex 6ell 


3 


13 


2 


1 


^Robert E* Loke 


2 


11 


2 


2 


Rose Warren 


-0- 


14 


4 


1 


^Ruby *1 homos 


7 


II 


1 


-0- 


i^Rulli Fyfe 


1 


II 


; 


5 


Sunrise 


4 


21 


7 


-0- 


Tom Williams 


-0- 


>2 


11 


9 


Twin Ld'.es 


-0- 


9 


f» 


2 


•►Voil Pittman 


1 


6 


8 


o 


alkVegos Verdes 


2 


11 


8 


3 


Walter Bracken 


-0- 


8 


3 


6 


-jJitWest Chorleston 


2 


20 


4 


H 



' ^Proposed Skills Ceniers SLhf>ois h' 1970/7 1 • 




IX 



Eyaluatton Tally of Integration Program 1 969/70 



Hesponces of Teachers 



SCHOOL 


1 6 . Would you like more 
Black students in 
your school next 
year? 


17. Would you like to 
have a Black 
teacher on your 
staff next Year? 


Caucasian 

Btudents 


Black 

Stud- 

ents 


Blac 

Teac- 

ers 


Yea 


JJo 


Yfis 


No 








Bertha Honzone 


n 




n 


2 


711i 


16 


1 


•Bonanza 


11 


5 


12 


2 


li9L _ 


109 


—2 


‘•KJ.Ct Ronnow 


10 


h 


18 


i 


809 


21 


1 


C.P- SqtilrAB 






jifl) 11 Oi Nf| 


Ane)l1 


679 


68_- 


1 


^reetwood 




IJi 


9 


8 


56Ii 


26 


0 


C.V.T. Gilbert 




_ _23 


23 


5 


319 ^ 


756 


10 


Poria Hancock 


9 




j5 


7 _ 


129- 


9 


0 


K^W. Orimth 


10 


7 


11 


li 


- 6^li_ 


1| 


2 


Fay Herron 


7 


l6(Some-n< 


• difference 


11-11 


89li 


4 


1 


Halle Hewetaon 


. 17 


6 


J9 


( 


808 ' 


28 


0 


Highland 




21 


111 


12 : 




770 1 


10 


Ira 0. Earl 


12 


6 


11 


3 


833 


-23- 


1 


iT.Ea^ Manch _ 




6 


6 


3 


li27 


16 


2- 


*John F. Millej' 


111 
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BUILDING leaders 
FINAL MEETING 

SunLTiary 

May 13, 1970 






Willie Haereiti, Ira J. Earl} Villiani Bugg, North Ninth} Earl Carter, 
Kit Carson (called in to report he would be absent)} Christie Green. 
Matt Kelly (called in reported ill)} Lou Harris, Ruth Fyfe (excused)} 
Maureen Osguthorpe, Vail Fittraan} Patricia Cook, Tom Williams} Lucille 
Thompson, Jo Mackey (sick leave). 



. Coiament ^ 



The meeting convened at four o’clock in the afternoon. Light refreshments 
were served to those in attendance. 

Sevei'al schools reported they had not received the evaluation forms. How 
ever,' the check list for mailing indicated they had been sent a packet. 






1 • Black High School students and other professional and non*profosslonal blacks 
are good resource people for small groups. 

2. Seminars that antagonize or attack individuals personally have a vciy nega- 
tive effect. 



3. Topics covered in most seminars are not applicable— lot the school choose 
the topic. 

It. Schedule seminars for special reasons not just monthly and have all teacher^ 
of all levels attend. 



Hold seminars for those teachers who are concerned. 

6. Need tnore administrative assistance-need their attitude changed in many 
instances. 

7. Develop seminars to reflect suggestions for grado levels and future Ir.ple- 
icentation. 

6. Mandatory nttendanee of faculty to the seminars. 



9. Have a trained team to help set up the seminars. Use qurJlfied adminis.tratora 
for this purpose. 



10 . 



O 




The need of more demonstrations such at several of the Out-Of-Wstrict Con- 
sultaiite provided tills year. 

Develop seminars with specific objectives— if there are none, disco;. cinue 
the program. 



2 - 
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12. Have consultants or tearaR of authority to present packages of information 
to the school faculties— package should contain information rele ant to 
special problems— follow with small group sessions. 

rrofeaajonal Growth and University Coursea 

1 • IHalect 

2. Negro History 

3. Conanunity Relation 

lt« How to Incorporate Negro History Into the Curriculum 
$• Disadvantaged Children 

6. Sociology; Stereotypes 

7. Group Dynamics 

8. How tC' Manage Groups -- Especially pressure groups (black/white) 

9 * Problems in our Community 

10. Behavioral Modification 

11. Reading Problems” -Methodology 

12. Learning Principles 

13> Black Literature and Art 

a. Use achool time for Professional Growth and offer credit- -teachers are 
not interested unless n'^ney or credit is involved. 

b. Let tho teachers list their preference of courses to be offered. 
IHaousalon and Over.in Evaluft^don 

1 . lack of awareness, Indifference, and defensiveness was very visible in most 
all of the Involved faculties. 

2. Not enough black students in tho schools--to spar, oly distributed. 

3. Need In-Service for principals — we have not been receiving the support from 
them that is required to have a good program. 

i 

li« Principals must identify problems and modify teachers behavior. 

O 
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Intense six*>feek training of Building Leaders before undertaking the task-- 
program started too late this year to make any headways. 

6* Better coordination of the Intergroup Wucatlon Activities • 

7* Need Multi -Kthnic materials with a realistic nature and rotate materials 
among schools so that more teachers will be aware of the things that are 
available. Send packets to school for a certain period of time. 

8e Have the Media Section at the Question Center have matezlals available to 
the teachers**uce the resource materials on hand and incorporate them into 
the ^hool District Media Section. 

9« Have qualified people available to hel'^ teachers develop units and gather 
material6**have professional people conduot seminars such as those used this 
year in the In-service programs. 

10. let the principals or consultants assume the part of the leader Instead of 
the teacher* 

11. Have consul tarit 8 observe classrooms and teachers at work and follow through. 

12. Positive publicity— INTEORATIOil DOES VX)RKI 

13* Rotate seminars and Invite professional people— expose them the cause^ etc* 
Use Hilti-Ethnic materials at these seminars, (displays and resource materials) 

111* Include the «hmlor and Senior High Schools-^more problems there than in the 
Elementary Schools. 

15* Try to keep out those people who antoganiie— especially those we have dealt 
with this year. 

16. Drop Educational Television— has not helped in anj' way-doubtful method of 
communication. 

17 Cct through to the Social V/orkers and Psychologists— their attitude towaxxl 
minrrity groups* 

18. Hse more tir e to prepare programs for semitiars— there is much room for im- 
provement • 

19. Have senlnars to Include teachers and people of the comnunity who are in- 
terested in local integration problems. 

20. Do not change the children from school to school. Keep them together where 
they are now and as they progress in grade level. 
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21* resource people were not effective. 

22. Building Lea'*ers were not advised of the first Attitude Survey results 
as they had been promised. 

23. Hie need to reach parents — too much conflict among adults. 

2ti. Most faculty members will not accept the Building Leader and his role. 

25» Judy Mangum and Margaret Crawford presented effective seminars by relating 
things they had done in their classrooms. , 

26. Resource films and filmstrips available are very good especially Black 
and White Uptight. 

27. Majority of those present feel the need of some seminars should bo in- 
cluded in the program next year. 

28. Hiere is a great need to close the gap of cultural objectives. 

29. Sometldng needs to be done about the dialogue between parents and teachei’s- 
black/white. 

> 
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SOME COMMENTS ON SCHOOL INTEGRATION SEMINARS AS TAKEN FROM 
BUILDING LEADERS' REPORTS 



J. T. McWillioms: 


Good news 1 My Human Relations Center materials hcr/e started 
to move. 


West Charleston: 


Class instruction for white teachers of block kids in understanding 
dialect is urgently needed. 


CVT Gilbert: 


Some students are dropping out because of disturbances on the 
Westside* Also, some of the black students ore too rough. 



Lock of recognition of prejudlciol feelings or lock of admission. 





Most teachers ore interested and many ore eager to learn mere — 
good participation. 




A few teachers still seem to see no need for In-service session^ or 
any information on block experiences. 


Doris Hancock; 


Because of the very small number of Negro students, the Negro 
children ore quite often or>d one and only in a classroom. They 
ore sometimes rather isolated and don't find a close friend, depending 
of course on their personality — partially. 


Quonnoh McCall: 


Each seminar gets better than the previous one. Much dialogue and 
exchange of views, attitudes ond ideas. 




Quonnoh McCall has 275 whites, 145 blacks, 32 Mcxicon-Americans 
ond 41 Indians. 




S^off reaction positive, but concerned with the ideas that minority 
means block and excludes other groups. 


Tom Williams: 


1 believe that by combining faculties you will hove mere interaction. 


O.K. Adcock; 


Only a few faculty members hove visited on the Westsica. I would 
like to meet there for one of our meetings. 


Madison: 


Pressure should be put on textbook companies to rewrite U.W. History 
and incorporate Negro History. 


John S. Pork: 


Our staff is becoming more eoger to participate. They talk obout 
problems moro freely. 



We reolly need more block students to feel fully intcgroted. 



o 

ERIC 


We ore preporir>g to set up a program for next fall which will better 
serve all our obllity groups* 
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Rose Warren; 

Ruby Thomas; 
Kermit Booke r; 

Twin Lofces; 

Vegos Verdes ; 

C. P« Squires; 
Mcxjison ; 

Kif Corson: 



O 




People really know very (iule abouf the Negro. They just believe 
the stories they hove heord. 

Problem getting children to accept responsibili^ and work Independent 

The staff feels that we need more seminors of this nature* This is the 
first time most of them were able to discuss the problem freely. 

This whole thing has been blown out of proportion! Let well enough 
alone • 

Teachers request personal experiences with the Negro situation. They 
don't feel that the present lack of current contact with all problems 
in the Negro community gives them adequete guidance in dealing with 
integrotion problems in the school. 

There is a need for more bus supervi:!on. Sometimes problems on the bt 
carry over into the classroom. 

Teachers seem sincerely interested in techniques which will mofke their 
job easier. 

Some block students ore very shy — won't talk above a whisper. 
Solution: Make the child feel that he is genuinely o part of the class. 

A need for resource people from industry to talk to pupils and en- 
courage them to aspire careers industry. 
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INTRODUCTION 



The Office of Infergroup Education will publish this newsletter monthly during the school year 
to commur^icate to the community the progress of the various elements of the integration program. 

In this first newsletter you will find informotJon about the Clark Zone Student Exchange Program, 
the Rancho Zone Program of Social Enrichment (POSE), and the Office of Intergrc-up Education* 

If you have o news item, or if you would like to be put on the moiling fist, please contoct Stuart 
Reid at West Charleston Elementary School • 

OFFICE OF INTERGROU P EDUCATION 

ITils office, at the Cabinet level, is staffed by a Director, Human Relations Specialist, Human 
Relations Consultont, and five Zone Consultonts. This statf is responsible for promoting and fa- 
cilitating integration in the Clark County School District; providing community liaison for all 
minority groups .In the county; implementing an In-Servicr Education Program for the staff; ond 
the development of oommuniry education programs emphosizing the positive ospects of integration. 

The Office of Intergroup Educotion Is concerned with arranging meetings of bl-raclal groups to 
Improve communications between the races. The staff also presents Informational progroms to Inter- 
ested groups In the oorrmunity. If you or your group would be interested in either of the obove 
activities, please contcct the Office of Intergroup Education at J.C. Fremont Junior High by 
phoning 735-2778. 



EXCHANGE PROGRAM 



One grade level from eoch of the six elementary schools in the Clark Zone is matched with a 
corresponding grode level from Mott Kelly School. The teachers Involved form an inter-school 
team to plan and administer exchange activities for their students. The Exchange Progrom attempts 
to promote better understorxiing between black ond white students and their teacher; reduce tension 
In junior ard senior high schools when block ond white students are placed together without previous 
association ond understonding; ond to enrich the educational experiences of both block and white 
students by shoring cultural and educotlonal resources. 

Tbe students have portlcipoted in activities at both schools, token trips together, ond exchanged 
letters between exebonge octivities. All parents ond citizens of the community ore invited to ob- 
O e any of tlw Exchange Program ^xtivlties. If you ore interested, contact: Stuart Reid, West 
ERsLCrIeston School (878*W)39). 



PROGRAM OF SOCIAL ENRICHMENT (POSE) 



The POSE Progrcm is derivea from ideas and functions found In the Educational Park . Students 
Nellis^ J«E« Manch, Highland, end Ja Mockey Schools shore teachers, facilities and learn 
lr>g materials in a core of activities* These four schoals hove unique resources which they use in 
concert, and they run severol joint classes and projects together* 

Each grade level is working on a special octivlty unit for the year. 

POSE ACTIVITY CHART 1970 



GRADE LEVEL ACTIVITY 

First Grade Unit; living and Learning Through Social Experiences 



Second Grode 


Unit: Transportation 


Third Grade 


Unit: Health and First Aid 


Fourdi Grode 


Unit: Nevada History 


Fifth Grade 


Unit: Government 


Sixth Grode 


Science: (UiS. Atomic Energy Commlssiar ) 

(U.S. Public Health Service) (E.G. & G.) 



Mr« Jomes Shipp, Adm'mi strati ve Aide far POSE, has invited all interested people to visit the 
progrcm* He con be contocted at Jo Mackey Elementary Schoal by calling 642*-3287. 

NAMES AND NUM5ERS OF PEOPLE THAT CAN ANSWER YOUR QUESTIONS 
CONCERNING THE VARIOUS ELEMENTS OF THE INTEGRATION PROGRAM 



Claude Perkins, Director of the Office of Intergroup Education 736-5317 

Claude Parson, Human Relotians Specialist 735-2778 

Mrs. B* Bernice Moten, Human Relations Consultant 735-2770 

ZONE CONSULTANTS 735-2778 

Newsletter - Stuort Reid 878-0039 

Clark Zone Student Exchange Program - Stuart Reid 878-0039 

Rancho Zor>e POSE Progrom - James Shipp 642-4387 

Kit Carson Special Reading Project - Mrs. Helen Anderson 649-2959 

C*V*T. Gilbert Prestige School - Dr. Edna Hinman 648-5755 

Matt Kelly Community School - Gerald Conr>or or 

Kermit Booker, Jr. 648-5151 
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NEV^S RELEASE 



For 

INTEGRATION NEWSLETTER 



The Staff LoininQ Prt gram hos mode o concrete effort to sensitize odministrators, teochers, 
ond classified personnel to the needs and special problems of minority children^ 

The answer to combating racial myths ond chonging prejudicial ottitudes is to bring people 
of diverse backgrounds together — give them a chonce to associote and find out for them- 
selves ihe realities of those mythicol notions they might ^.ossess. Another way Is to provide 
people with valid Information through printed materials and pe^sonol contacts. 

Our program is doing this in many different ways. 



Building Leoders/ one from each of the forty-two elementory schools participating in the 
integration progrom, hove just completed thirty-eight (38) hours of speciolized froining. 

These training .r^slons have included workshops/ tours/ sensitivity sessions, lectures, films, 
demonstrotionSi ond severol meetings with communI^/ leoders from West Los Vegas. 

Some of the subject oreos covered: "Understanding the Background of Minority Students*'; 
"Afro - Arne r icon Sociol ondCulturol History"; "Black Dialect ond Standord English"; "Be- 
hcivlorol Engineering" ond "Human Relotions in the Clossroom". 

'fhese training sessions were designed to help sensitize teochers to the speciol needs ond pro- 
blems of black children. 

After eoch workshop the building leoders, olong with their school principol, corKfucted school 
^emlnofs covering the some subjects. 



Zone Superintendents, with ihe assistonce of Cloude H. Porson, Humon Relotions Speciolist, 
hcve olso conducted severol workshops for sc!>ool principals on various subjects reloted to school 
integrotion. Some of these were: "Orgon!zing for Community Involvement In Integrotion"; 
"Ironsportation Prcblems"; "Reoding Problems of Slock Children" ond Understanding the 9ock- 
grouod of Minority Students". 




The Human Relations Speciolist, Claude H. Porson, hos conducted three workshops with bus 
drivers In the Bus Driver's Lounge ot the goroge, with the old of Sommy Armstrong, bus driver. 
The bus driven workshops were designed lo Improve relotionships between the drivers ond students 
thjough understanding of home Invironment and social background. 







Both ln-Distr!ct and Out-of-District personnel have been utilized In conducting the training 
sessions* The peronnel of the Concentrated Employment (CEP) have been extremely cooperotlve 
They hove mode many appearances at school seminars to discuss community problems with 
teachers. 



In order to provide special training for other interested teachers seven (7) in-service courses 
related to integration was provided through Professional Growth Services cird are now in progress 



Thu Department of lntergrou|> Education is in the process of establishing a resource library of 
multi-ethnic materials for use in the schools. Books, filmstrips, topes and otiier materials 
pertinent to the Staff Training Program. These res^^urce items may be checked out at the Hum^'Mi 
Relations Office^ John C. Frr’wnt Junior High School, Room 103, 1100 East St* Louis Avenue. 
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AGENDA 



COMMUNIW AIDES 
Orientation Program 
Monday^ March 16, 1970 



6*00 a«m«/9*00 atm« ** 


Meet with Mr. Claude G, Perkins, Director, 
Department of Intergroup Education, at the 
Hvmn Relations Office, C. Fremont junior 

High School 




1 . Introduction of Staff Meiribers 

2. View slide film of Department of Intergroup 
Education 

3« Duties and responsibilities of Comnunlty Aides 


9^00 a«m«/lO^OO a«m« * 


Mrs. Verna Kare, Family Aide Supervisor 




1 . The Family Aide Pregram 

2. Problems encountered in mtddng home visitations 
3* Referral agencle.. 


lOiOO a.m./l0i20 a.m. - 


Coffee Break 


10120 a.n./l2tOO Noon - 


Reading Period- -rev lew materials in the Hunan Relations 
Resource Library 


12>00 Noon/l <00 p.n. 


Lunch 


1 100 P.M./l <30 P.M. 


Mr. James 0. Levis, Haman Relations Executive, 
California Teachers Association— Consultant- 
"School and Coianunity Relationships" 


1 <30 p.m./3<30 p«m. 


Meet with Zone Consultants 




1. Visit two (2) of the assigned schools with the 
Zone Consultant— appointments have been made in 
advance . 

2. Discuss asslgnieent with prlncipal.8— utilising 
the CouiAmity Aide in the school progrss 


3*30 p.m./5»00 p.n. 


General discussion— "Undarstanding the Backgrouivl of 
the Minority Child"— selected materials will be given 
to you. 
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AGENDA 



COMMUNm AIDES 
Orientation Program 
Tuesday, >ferch 17, 1970 



6iOO a.m./9<l40 a.m. 



9tli0 a.m./l0:00 a.m. 
lOiOO a.n./10t30 a.m. 



10130 a.a./12<00 Noon 
:2t00 Noon/1 too P.M. 

1 too p.m./3t30 p.a. 



3130 p.m./5t00 p.m. 



Hr. Clauds 0. Parkins, Director, Department of 
Intergroup Education, and Krs. Bernice Koten, 
Hunan Halations Cons^tant 

1 . dob Assignments 

2. Discussion 
Coffee Break 

Mr. James Cox, Pupil Personnel Division, Clark 
County School District 

1 . "Truancy Problems" 

Reading Period—Review Materials 

lunch 

Meet with Departmeut of Intergroi^ Education Zone 
Consultants 

1. Visit two (2) sohools*"a>/polntment8 have been 
made In advance. 

2. Discuss assignment with the principal 
Negro Hl8tory'*‘Di8cusslon 



87 

ERJC 2/70 



AGENDA 



8tOO a.m./lOtOO a.M. 



lOtOO a.TB./l0t20 a.«. 
10120 a«a./l2>00 Noon 

12100 Noon/1 iO P.H. 

1 too p,w./2»30 

2<30 p.n./2tli$ p.n. 
2>U$ p.n./$i00 p.n> 



ERid*" 

p/ I*-/ fW 



COMHIDIIK AIDES 
Orientation Program 
Wednesday* March 18* 1970 



- N^t with Mr. Claude H. Parson* Hunan Relations 
Spoeialiat* at the J. C. Fremont Office of 
DeparUAent of Intergroup Education 

1 . Reporting 

2. Mileage 

3. Filmstrip — "Jfyths of Raoial Pre.ludice" 
ti. Discussion 

- Coffee Break 

- Transportation Problems— Mr. Cl&uds H, Parent* 

Hunan Relations Specialist* and 1.r. Richard WUte* 
Transportation Division* Claiic County School District 

1 . "R les and Regulations for Bus Students" 



- Lunch 

- Mr. Ernest Z. Robles* Sr. Program Officer* Equal 
Educational Opportunities* Region IX, U.S. Office 
of Education* San Francisco, California 

- Coffee Break 

- Film — "Negro History" 

1 . Discussion 




APRIL KEI-ORT 



Submitted by 

Jackie McKinney^ Conrranlty Aide 
Department of Intergroup Ejection 



Ibla has been a period of uncertainties^ frustration and acooi^>ll8hnent. 
There have been a number of conferences with teaohersy students end parents and by 
their own admission have bean swayed in their plans to withdraw from Integrated 
schools because of aeademio, lunch, bussing, etc. One case of mistaken identity 
existed with a bus driver. Ve jonferred on this and concluded that one should be 
Abolutely sure before accusing. 

Because of the cosq^Ueations involving a Drill Teas; at one school, I do 
recomnend that all schools have issued to them a menorandun to the effect that all 
clubs, organisations, etc. be integrated from the beginning or will not be allowed 
to function. There has been a reluctance on the part of some to follow this in 
the past and it has caused many problems. 

Koro and more it is becoming increasingly clear that "fear" ia our worst 
eneay. I eannet forget an incident in my early childhood when another child dangled 
a wont at Tse and I kept backing up in a long ditch until I could go no further. In 
desperation, I picked up the nearest object, which happened to be a sharp brick, and 
with every Inch of strength I could muster 1 plunged it into the pursurer's head 
leaving a lifetime eoar. I cannot help wondering how many out of "fear" will oontdt 
similar acts... I feel the need to go after fiv.. o'clock and on weekends whenever it 
appears that I can do something to alleviate the fear that now exists. 

It appears that some educators think only of problems when they think of 
the minority student. The moment you are introduced to them they say, "I have no 
problems with my kids." To this, I invariably reply that I want to hear of progress 
as well as prbbltms. 

There have been certain modifications in some areas which tended to make 
normal situations beoome BlaokA^te problsns. It has been ay obsenration that being 
watched on the basis of race is hurting minority children. The minority student 
knows that he is beii^ watched and he resents this. He wants very badly to be liked 
everyom else and should be allowed to function as a normal human being. One must 
bear in mind that with him, as with aiyonu else, there will be moments of sucdess 
and periods of failure. It is basically the husian way to look at it and one should 
be stimulated by their failures and encouraged by their success. 
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APRH, REPORT 
Submitted by 

Stella Turmortf Comunlty Aide 
Department of Intergrovp Eduoatlon 



When I went Into the echoole« I foimd the prlnolpale and teachers most 
unwilling work with me. As time passed, th^ seemed to be more willing to 
have me around, but still would not Identify any of the problems facing our 
ohlldren. Slnoe the last School Board meeting, one of my prlnolpale admitted 
he night not be doing the job he wants to bell ere he Is doing. The teachers 
usually ask you to do unimportant things like telling Mrs. donee her son can** 
not read. 

Some of the problems I hare found Include attendance, lack of Interest, 
beharlor, and nutrition. Most of the oiiildren haring problems in one of these 
areas will usually hare problema in all areas. Some of the children haring 
problems in reading hare been out of school a great deal of the time, and 
usually hare no lunoh when they are in echool. 

I hare helped one student obtain glasses from the Lions Club, another to 
obtain shoes. I worked with the eeoretary and attendance officer to get the 
parents to see the importance of keeping the children in school. 1 hare found 
the parents reoslring A-D.C. most Vinwllllng to talk about their children 'e 
attendance problems. Many of the children attend school without lunches and 
when I spoke to the principals about this, they Indicated that the children 
could get sandwiches the other ohlldren did no., want. Kowerer, I found the 
ohlldxm would not, in many cases, accept this because they were embarassed 
and would rather go hungiy all day. 

I bare talked to many parents concerning thslr ohlldren who hare been 
referred for special eduoatlon testliH^ purposes. I hare tried to explain the 
good and bad points of this program to the patents. In this way they could 
make a decision based on facts. I hare asked these parents to take these 
forms to the school and talk to the tesohsrs inrolred prior to the parent 
slynlng this form. In this ua>, if they are satisfied, they can decide what 
Is best for the child. 

Beharlor problams appear frequently In both Black and White ohlldren. 

How erer, more Blaok students seem less Interested In what Is going on in the 
elaserooa, and naturally start "goofing” off. They are more likely to take 
any punishment from the teacher as an insult. 

I bars talkad to Kr< U Oreer and Mr. Westorar, Food 5arrloea Dlrlslon, 
C.lark County School Dlstriot, ooneemlng the children who have no lunehes. 

They hare a^ed that I Identify the schools Inrolred In the Integration Program 
that are not getting lunches and they will try to prorlde some help. If xwt on 
a coeg>le(a aohool basis, then to thoM students requiring help. I was Infomed 
this prcgm oonld ba azpandad to inoluda two ooq>late aohools or atudsnta 
needing lunch who come from the Veetaide area. 
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i^rll Report 
Pause II 
Stella ToTMcn 



At one of the C.V.T. Oilbert Cotammications Coonoil meetlnge we dlaeoaaed 
sending out a surrey to the Black parents in the Westside area to inquire as to 
how they felt about the integration progran. One question which would be asked 
is, "Vlb^d you like to see C.V.T. Gilbert oohool continue?* At this tiiM, I 
feel that C.V.T. Gilbert's Connmioation Council is an exeellant idea and is 
doing a fine Job. However, I also feel it still does not oOnmunioate with the 
poor people in the community. I hare found these people, Black and White, who 
are trying to make integration work at C.V.T. Gilbert to be well infomed. But 
I woiild like to see integration work in all schools. 

I hare also attended many cosmtuni^ meetings such as E.O.B., School Board, 
Neighborhood Council, Title I, P.T.A. 's, etc. These meetings provide a valuable 
source of iiifomation. However, we are not as well infomed as sons cf the 
people in the comroiity. Even though we do not wo]\ with Junior and Senior High 
SohMls, I feel we m^st know of school policies and procedures. The wor&t thing 
in the world for a Community Aide is to say, "I don't know." 
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Submitted bjr 

Florence Hardiriok, Conmnitj Aide 
Dep&rtmonb ©f Intergroup Eduvtfttlon 



When 1 firet started as a Commanlt 3 r AidSi most of the teachers had my 
little to sax even though the principals admitted they needed ray assistance* 

Hie teachersj most of themi reported they had no problemsi enren after 1 had 
. explained to then ny duties as a Connunlty Aide. 

After approxlnately a week, the teachers begin to call upon me to see If 
1 could assist them in Tarious ways such as obeeking those children coming to 
school without lunches or being absent and to contact parents relative to their 
children's school work. Most of the children have difficulty in their reading. 

V4.thla a week after I had contacted each school assigned to ne, the teachers 
began to relay Information to me concerning the Black students, and felt the 
students were capable of greater achievements In their school work if only they 
would attend school on a regular basis. 

1 consulted with the children and was asked by then if I was a teacher and 
if not, idtat was 1. This question came from Black and White children. I told 
them 1 was there to help them with some of their problems. 1 found out after 
aidiile that if 1 sat and ate lunch with them they would talk more freely with 
me about their teachers and other children. 

1 have one prinoipal in my area who readily admitted he needed help and 
yet he called another principal to find out which records, etc. 1 was pemltted 
to review. Mr. Erbe, the prinoipal Mr. Beoker had called, informed me of this 
conversation. However, 1 made no coseients. 

I tried to set up pareni/teaoher conferences. 1 explained to the parents 
how very iipox'tant it is to keep in close contact with the teacher and prinoipal 
of the school where their children attend. 

1 have vlelted as ma^y hones as possible and have made it a point to visit 
most of the parents at least once. Scmt have problems and 1 have made return 
visits to these homes to consult with them. In most oases the child had been 
expelled from school. 

‘ 1 an learning the teachers and children and they are in turn learning me. 

The children are confiding in me more and more. The teachers are asking ne to 
help with the ohildren now. 

In iry month's experience, 1 have cone In contact with good and poor teaehevs, 
acne who are willing to work with me and those who are xmwllling to work with me. 
However, 1 do feel the experiences 1 have encountered have helped me to better 
understand our problems and I shall endeavor to do everything within ay power to 
let the parents, teachers, and children know that 1 an there to help with their 
problena . 
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APRIL REPORT 



Submitted by 

Ed M. Toney« Community Aide 
.. 3ep*rtment of Intergroup Education • 



The prlneipale of my area have intimated they could take care of their 
ovn school problems and that I should build up the children's confidence in me. 

During this month I have addressed several faculty and in-service meetings. 
I have also had many teacher/parent conferences set up and followed through on these. 

One parent, Hrs. Semons, attended classes with her daughter to find out 
why the child was getting low grades. The child, Vickie Patterson, was not doing 
her work in class. iJinee her mother's visit, Vickie has In^roved considerably. How- 
ever, she still misses some days at school, ^t her attendance has improved compared 
to what it used to be. 

At Halle Hewetson I observed the bus several times picking up the children 
at 3*35 p.u. or 3*U$ p.m. No one was there to supervise the loading of these chil- 
dren. I talked to Hr. Merklln of transportation to find out why the bus driver was 
late. He informed mo another bus would be put on this particular run. I tried to 
contact Mr. Rust, Principal of Halle Hewetson, but was informed that he would be 
out of his office for three days. The first day the bus picked the children up at 
3*00 p.m. which was the scheduled time. The second day they were picked up at 3*10 
p.n. When children from Halle Hewetson got on the bus, the children from Robert E. 
Lake Elementaiy started a fight. Children from Halle Hewetson got off and walked 
home. I drove some of them to their homes. The next day the children from Robert 
E. l«ke threatened them. I received calls from these children's parents. 1 tried 
to explain to the parents that I wanted to get the children off the school grounds 
and onto the bus as soon after the dismissal bell rang as I could in order to get 
the children home safely and at a reasonable hour. Many of the parents seemed un- 
interested about the bus airival. It seemed all they oared about was having their 
children hone before dark. 

The next day I rode the bus with the children to observe the situation 
and to find out what was causing all the trouble. However, evexything was under con- 
trol. I feel this was because of vqr presence. I contacted Mr. Nerklin and related 
the aituation to him. He put Bill Hewitt on thie nm and as of now Bill is picking 
the children up at p.m. The children seam to be happy and appreciate him vety 
much. 



I have noticed on the back of aoma ehlldren'a recorda that they hare been 
referred for Speoial Education. However, there Is no further information to identify 
what progress has been mads relevant to this referral. 

Most problems seem to stem from teachers not understanding the Black child's 

P roblems. When I approach these persons they bluntly say, "I do not know what to do." 
t Is feeling that they are not actually trying to understand the Black children. 
OenermUy speaking, their habits, dislect and many small aspects. These areas should 
be weighed highly among the principals and teachers until ^ey understand these 
children. 

erIc 
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APPENDIX I 



OUTUNE IN-SERVICE TRAINING OF BUS DRIVERS 
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yjapJosaL for m^EByics raiaiNQ of bus driyehs 

Sabttltted 



- ■ hy - • 

Claudo H. P«r8on« Haun P'3latlon8 Speoiallat 

1.0 PPKPUSJi OF MORitSHQPS 



1 «1 ^ promote integration In the Clark County i$ehool District. 

1.2 To provide background Infomation to bus drivers in an effort to 
help them better understand minority children. 

1 .3 To suggest solutions to problens arising cut of an extended bussing 
of students in Clark County. 

I.I4 To devel<9 better relationships between bus driTera^ students and 
parenta. 

2.0 SKLBOTIOM OF M^EmCE CO^RDIWATOJI 

2.1 After a oonfex*enoe with Richard White of Transportation and hio 
eospdttee* it was suggested that Samgr Armstrong, standby bus. driver, 
be selected as In'Servlee Co>ordinator for the bus drivers program. 

2.2 To help the Human Relations Speoialiet identify problem areaa end to 
oiiganiae disuesslon groups to seek out weys to alleviate the situation. 

2.3 To post azmouneenenis of meetings and encourage participation. 

2.U To report to the Transportation Di renter and the Human Relations 

Specialist. 

3.0 PLACE A:fl) TDffi OF MEETlHas 

3.1 Meetings are scheduled for the bus drivers lounge on 2^th Street. 

3.2 &zggested time for dieousslons ero 9:00 A.K. and 12:30 P.M. on a 
school diy-'onoa a month.- (Arranged by the Transportation Director 
and Co'ordlnator) 

3.3 Suggestions from the transportation oowilttee that several snail 
groups meet in order to promote intoraetion among participants. 

y.k Total meetings soheduled for the present school year aivi eight (8). 

ti.o V8E 0? CQatffiWAMTS 

U.1 Consultants to be assigned as needed to present inforaatlon and 
aruwer questions. 

^,0 tfya TO BE MYtaa 



$.1 *^der standing the Background of Minority Students” 
^.2 Relaticnsl.lps with parents and students 
$•3 Behavior probleais on the bus and how to cope with them 
$,U Motivation of students to observe safety r^ss 
Other problems presented to us by bus drivers 

6.0 COST <g PBQQIUM fTc ha nsld out of Title 17 Wal 




6.1 Consultant “ $6.00 per hour plue preparation time 

6.2 Co-ordlnator " $6.00 per hour 

6.3 Betlmated total cost of program $li32.00 
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